
Agenda 

The 501st Meeting of the Trent University Senate 
Tuesday, May 17, 2022, 2:00 p.m. 
Via Zoom 

1. Welcome and Adoption of the Agenda Chair 

Traditional welcome--We respectfully acknowledge that we are on treaty and traditional territory of the 
Miichi Saagiig Anishnaabeg. We offer our gratitude to First Nations for their care for, and teachings 
about, our earth and relations. May we honour those teachings. 

Open Session 

Chair 

Chair Exhibit 1 

Senator Mooney Exhibit 2 

Senator Connolly Exhibit 3 

Senator Khan Exhibit 4 

Senator Henderson Exhibit 5 

Senator Bruce Exhibit 6 

Senator Conolly Exhibit 7 

Senator Jimenez Exhibit 8 

2. Chair’s Remarks and Announcements

3. Minutes of the April 26, 2022 meeting of
Senate and Business Arising
(for approval)

4. Undergraduate Studies Committee Report
(for approval)

5. Graduate Studies Committee Report
(for approval)

6. Academic Guiding Principles
(for approval)

7. Undergraduate Academic Policy Committee
Report
(for approval)

8. Research Policy Committee Report
(for information)

9. Cyclical Program Review Committee Report
(for information)

10. Academic Colleague Report
(for information)

11. Any Other Business

12. Adjournment Chair 



The 500th Meeting of the Trent University Senate 

Tuesday, April 26, 2022, 2:00 p.m. 
Via Zoom  

Minutes 

Present were: Chair Leo Groarke, Senators Jeff Adams, Suzanne Bailey, Stefan Bilaniuk, Cathy 
Bruce, James Conolly, Campbell Deck, Marcel Dorken, Ayman El-Amir, Rodney Fitzsimons, Cyndi 
Gilmer, Scott Henderson, Michael Hickson, Holger Hintelmann, Jennine Hurl-Eamon, Michael Khan, 
Christopher Kyle, Whitney Lackenbauer, Hugo Lehmann, Coralee Leroux, Byron Lew, Joanne 
MacDonald, Claire Mooney, Marrie Mumford, Phuong Nguyen, Fergal O’Hagan, Karleen Pendleton 
Jimenez, Marco Pollanen, Raul Ponce-Hernandez, Nona Robinson, Mark Skinner, Annalise Smart, 
Hasmet Uluorta, Maggie Xenopoulos and Kelly Young. Official Visitors Heather Crowley, David 
Hollands, Moira Howes and Ian Thompson. Associate University Secretary (Senate) Tara Harrington 
and Administrative Assistant Faith Mwesigye. 

Regrets: Senators Sam Barry, Antonio Cazorla-Sanchez, Saud Choudhry, Natnaiel Dubale, Sarah 
Griffin, Hugh Hodges, Devon Howell, Abishek Nigam, Steven Rafferty, Catalina Sagarra and 
Catherine Thibeault 

Welcome and adoption of the Agenda 

The meeting opened with a welcome to the traditional territory: 
We respectfully acknowledge that we are on treaty and traditional territory of the Michi Saagiig 
Anishinabeg. We offer our gratitude to First Nations for their care for, and teachings about, our earth 
and relations. May we honour those teachings. 

Chair’s Remarks and Announcements.  

The Chair noted that there would be a celebration following the regular business of Senate. 

Minutes and Business arising Meeting of March 22, 2022. The minutes were approved with the 
correction of one typographical error. 

Undergraduate Studies Committee Report. Senator Mooney presented the report, which included 
the following recommendations:    
Media Studies-Two new articulation agreements with Centennial College that would enable qualified 
graduates of Centennial’s advanced diplomas in Broadcasting-Film, Television, Digital Media and 
Radio or Game Development to enter Trent’s Honours program in Media Studies with advanced 
standing. 
Political Studies-Two new articulation agreements with Durham College that would allow qualified 
graduates of Durham’s diplomas in Police Foundations or Protection, Security and Investigation enter 
Trent’s Honours program in Political Studies with advanced standing. 
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Social Work—Two new articulation agreements with George Brown College that would enable 
qualified graduates of George Brown’s Assaulted Women’s and Children’s counsellor/Advocate or 
social Service Worker diplomas to enter Trent’s Bachelor of Social Work program with advanced 
standing. 
Indigenous Studies—Three new Specializations: 
Specialization in Applied Indigenous Knowledge, Specialization in Indigenous Performance and 
Specialization in Nishnaabemowin. 
Trent University Durham GTA—The Postgraduate Certificate in Senior Police Leadership to be 
closed.  
The report also included recommendations for a number of minor modifications: 
Anthropology--new courses- ANTH 4905Y, 4906H and 4907H. 
Chemistry—Regularize trial course CHEM 4150H. 
Criminology—Regularize CRIM 3617H 
Modify program requirements for the single-major Honours program 
Indigenous Studies—Rename and modify requirements for the Diploma in foundations of 
Indigenous Learning. The program would be reduced from two years to one year and would be 
named the Transition Year for Indigenous Students—Diploma in Indigenous Learning. 
The Postgraduate Certificate in Senior Police Leadership had been offered twice but was not as 
popular as had been expected. Instead, the plan was to offer this as an online micro credential.  
The observation was made that all three of the proposed specializations in Indigenous Studies were 
in areas where Trent had strength. The possibility of having an Option in Nishnaabemowin was 
raised. 
Senate approved the recommendations. 
 
Graduate Studies Committee Report. Senator Conolly presented the report which included 
proposals for three major modifications: 
M. BEMA in Bioenvironmental Monitoring & Assessment—Changes to degree regulations. 
BEMA 5000H and BEMA 5003H must be taken in first term for part-time students. 
Course work must be completed prior to placement and capstone. 
MSc.BEMA in Bioenvironmental Monitoring & Assessment-- BEMA 5000H and BEMA 5003H 
must be taken in first term for part-time students. 
In addition to the major modifications the report included proposals for two minor modications: 
MScFS in Forensic Science—FRSC 5001H change course title from Communication Science & 
forensic Reporting to Communicating Science & Forensic Reporting,. 
FRSC 5020H Change in specifi9c content-replace the seminar with a lab component. 
M. BEMA in Bioenvironmental Monitoring & Assessment—BEMA 5013H-change grading 
scheme. 
Policy Updates—There were policy updates to the Graduate Student Appeals Procedure and the 
Degree Fees. 
Senate approved the recommendations. 
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Academic Planning and Budget Committee Report. Senator Khan presented a proposal to create 
a new department—Kinesiology. He noted that Trent and Ontario Technical University have offered a 
2+2 since 2014. Very few of the students registered in that program switched to Ontario Tech after 
completing their first two years at Trent, preferring to stay at Trent and change majors. Interest in the 
program is strong and there are more than 400 applications for the fall term. 
Senate approved the proposal.  
 
Recommendation regarding Approval of Convocation Lists.  The Chair presented a 
recommendation from the Senate Executive Committee regarding the process by which the 
convocation lists are approved. He recommended that the University continue the practice adopted in 
2015 of passing two motions annually approving qualified students for convocation and allowing the 
Dean of Graduate Studies to grant degrees to qualified candidates outside the University’s 
convocations in special circumstances.  
Senate approved the recommendations. 
 
2022-23 Committee List. Senator Hintelmann presented the list of committee assignments for 2022-
23 noting that, in addition to the Senate committees, there were numerous advisory and 
administrative committees that also required faculty participation. 
The list was approved as presented. 
 
Nominating and Governance Subcommittee Report. The Chair indicated that the report included 
proposed changes to the bylaws of Senate and some select Senate committees. He noted that the 
changes were primarily housekeeping and reflected changes to the composition of Senate, the 
merging of the Social Sciences and Humanities into one division and changes in the titles of some 
positions.  
Senate approved the recommendations as presented. 
 
Any Other Business. There was a brief discussion about the impact that COVID might have had on 
the high school education of our incoming students. It was noted that they might face additional 
challenges academically and in terms of their social skills and we should be ready to support any 
additional needs. 

One faculty Senator noted that there were significant challenges to offering a hybrid model and 
expressed the hope that we would be offering the fall term in person. The Chair reported that only two 
universities had made statements about the fall term and that consensus was that it was too early to 
reach decisions. It is likely that we will be in-person but that is subject to change. 

Celebration of the 500th Meeting of Senate. The Chair of Senate noted that it was the 500th meeting 
of the Senate of Trent University and this was cause to celebrate. The role and value of strong 
Senates has been questioned lately and several universities do not have Senates at all or have 
Senates with the authority to govern academic programs. He pointed out that the bicameral 
governance structure in place at Trent put the control over academic decisions to faculty and 
students.  
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The Chair went on to provide a few notes about the history of Senate noting that: 

• The first meeting of the Trent University Senate had taken place in March of 1965. There were 
only three voting members at that time and one of the first motions was to add to the 
membership of Senate. Prior to that first meeting of Senate all academic program decisions 
had been made by a committee. 

• Students were given seats on Senate in 1969 and heave held voting seats since that time. 
• Senate first approved the initial phase of programming in Oshawa in 1997.  

T. Harrington, the secretary of Senate, spoke briefly about Senate successes, especially in the area 
of academic programs. In 1965 Trent offered undergraduate academic programs in 13 areas. By 
2021 that had grown to 54 academic program areas. Graduate program offerings increased from one 
in 1965 to 28 in 2022. 

By the end of 2021. Trent had granted 60,073 undergraduate degrees, diplomas and post-graduate 
certificates and 2,492 graduate degrees and diplomas. 

Senator Deck congratulated Senators, past and present, on these accomplishments. He stressed the 
importance of student input into academic governance.  

Senator Khan noted that he had recently compared the academic guiding principles adopted in 1975 
with the ones currently being developed and that there was remarkable consistency in terms of the 
values that Trent espoused. 

The Chair concluded the meeting by reminding Senators that reconciliation had been an integral part 
of Trent’s academic culture since the beginning and adding that Senate has played an important role 
in reconciliation at the university and beyond: 

• Created the Indian Eskimo Studies Program. 
• Created the Department of Native Studies. 
• The first Ashley Fellow had been Jacob Thomas, a Cayuga Elder.   
• Established the Aboriginal Education Council. 
• Endorsed the Statement of Affirmation and Support. 
• Created the Senate Committee on Indigenous Education created. 
• Approved the Indigenous course requirement. 

 
Adjournment. 
The meeting adjourned at 3:50. 

Dr. L. Groarke, Chair 
T. Harrington, Secretary 

 

NOTE: Each Senator had been given a gift bag with mementos of the occasion. 
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2021–2022 Undergraduate Studies Committee 
8th Report to Senate – May 17, 2022 

Notes 
• Unless otherwise indicated, all curriculum changes will take effect in the 2022–2023 

Academic Year 
• Calendar copy deletions are marked with a strikethrough, and additions are marked with an 

underline 

For Senate Approval – Major Modifications  

1)  Business 
The School proposes to introduce a new postgraduate certificate: 
Calendar copy 

Postgraduate Certificate in Accounting  
The Postgraduate Certificate in Accounting is available to students who hold an 
undergraduate degree not in accounting from any accredited university. The 
program is offered at Trent’s Peterborough campus and may be taken on a full-
time basis. This program will be of interest to recent graduates wishing to pursue 
a professional career in accounting. The Postgraduate Certificate in Accounting 
covers all prerequisite undergraduate courses required by CPA Ontario. Upon 
successful completion of the certificate, students will be able to work in the 
accounting field, enrol in accredited graduate programs in accounting, and/or 
enrol in the CPA Professional Education Program as they continue their pursuit 
towards their CPA designation. Internationally educated applicants are 
encouraged to familiarize themselves with CPA Ontario’s assessment process 
for evaluating the applicant’s undergraduate degree(s).  
Application Procedure 
Candidates may apply to the Postgraduate Certificate in Accounting through the 
Trent website at trentu.ca/business. An official transcript must accompany the 
application. 
Courses 
The certificate program consists of the following 9.0 credits: 

– 7.0 ADMN credits consisting of ADMN 1221H, 3021H, 3121H, 3200H, 3221H, 
3250H, 3321H, 3710H, 4030H, 4300H, 4301H, 4302H, 4303H, and 4710H 

– 1.5 ECON credits consisting of ECON 1010H, 1020H, and 2200H 
– 0.5 COIS credit consisting of COIS 1620H 
– A minimum cumulative average of 65% is required to complete the certificate 
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Notes 
•  CPA Ontario requires students to have a grade of 50% or higher in each of 

the non-core courses (ADMN 1221H, 3021H, ECON 1010H, 1020H, 2200H, 
3250H, and COIS 1620H) and a grade of 60% or higher in each of the core 
courses (ADMN 3221H, 3321H, 4303H, 4030H, 3121H, 4302H, 4301H, 
3200H, 4300H, 3710H, and 4710H). Students must also have an overall 
average of 65% in the core courses for admission into the CPA PEP.  

•  Transfer credit may not be awarded for the Certificate. 
•  For individual course descriptions, see Business Administration (p. 69), 

Economics (p. 144), and Computer Science (p. 121). Please consult the 
academic timetable, available at trentu.ca/timetable, for information on when 
courses will be scheduled. 

 
For Senate Approval 

1)  Articulation Agreement – Durham College 
Renewal of an existing articulation agreement is proposed between Trent University 
and Durham College to enable qualified graduates of Durham’s Horticulture – Food 
and Farming diploma program to enter Trent’s Honours program in Sustainable 
Agriculture & Food Systems with advanced standing, receiving 5.0 credits toward 
the 20-credit BA or BSc degree: 
Calendar copy 

Degree Completion Programs 
Durham College 
Sustainable Agriculture & Food System (Bachelor of Arts or Bachelor of 
Science, Honours) 
Qualified Studies may enter the Bachelor of Arts (Honours) or Bachelor of 
Science (Honours) program in Sustainable Agriculture and Food Systems at 
Trent University on an advanced standing basis, subsequent to successful 
completion of Horticulture – Food and Farming diploma program with a minimum 
overall average of 75%. 

2)  Sociology 
The Department proposes to introduce a new regularized course: 
Calendar copy 

SOCI-POST 3822H: The Canadian Labour Movement: Class, Protest, and 
Confronting Neoliberalism in the Digital Age 
Critically explores the politics and the practices of the Canadian labour 
movement. Examines feminist and anti-racist critiques of unions and the 
challenges facing unions in the neo-liberal period and the digital age. Other 
issues include globalization, technological change, precarious labour, and state 
behaviour towards workers and collective protest. Prerequisite: 5.0 university 
credits including at least 1.5 SOCI and/or POST credits at the 2000 level. 
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3)  Trent/Swansea Law & Arts 
The Program proposes to add Criminology to the available majors that can be taken 
for the Trent/Swansea dual degree: 
Calendar copy 

Honours Programs in the Trent/Swansea Dual Degree: 
Criminology 
Year 1 
5.0 credits including the following: 
– 0.5 CRIM credit consisting of CRIM 1615H 
– 0.5 CRIM credit from CRIM 2618H or 2619H 
– 0.5 FRSC credit consisting of FRSC 1100H  
– 0.5 INDG credit consisting of INDG 1001H 
– 1.0 SOCI credit consisting of SOCI 1001H and 1002H 
– 0.5 WRIT credit consisting of WRIT 1001H 
– 1.5 elective credits 

Year 2 
5.0 credits including the following: 
– 1.0 CRIM credit consisting of CRIM 2616H and 2617H 
– 1.5 CRIM credits from CRIM 3600H, 3660H, 3617H, 3640H, or 3650H 
– 0.5 INDG credit consisting of INDG 3201H 
– 0.5 SOCI credit from SOCI 2220H or 2610H 
– 0.5 credit from CRIM 3625H or SOCI 3250H 
– 1.0 elective credit 

Year 6 
5.0 transfer credits awarded for successful completion of LLB program (years 3-5): 
– 0.5 unassigned CRIM credit at the 2000 level 
– 0.5 unassigned CRIM credit at the 3000 level  
– 0.5 unassigned SOCI credit at the 2000 level 
– 1.0 unassigned SOCI credit at the 4000 level  
– 2.5 unassigned ARTS credits at the 4000 level 

5.0 credits including the following: 
– 2.5 LAWS credits consisting of LAWS 4000H, 4010H, 4020H, 4030H, and 

4040H 
– 1.0 CRIM credit from CRIM 3600H, 3660H, 3617H, 3640H or 3650H 

(excluding courses taken in year two at Trent) 
– 1.0 CRIM credit consisting of CRIM 4220H and 4230H 
– 0.5 elective credit 

Note: Students are advised to consult the Criminology program coordinator for a 
prerequisite waiver to complete CRIM 2616H and 3000-level CRIM courses 
simultaneously in year two of the program. 
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4)  Language & Linguistics 
The Trent Centre for Language and Linguistics in consultation with Trent ESL 
proposes to rename the Postgraduate Certificate in Teaching English as a Second 
Language (TESL) as Teaching English as a Foreign Language (TEFL). Certificate 
requirements unchanged. 

 
For Senate Information 

1)  Physics & Astronomy 
The Department will introduce a new trial course: 
Calendar copy 

PHYS 2605H: Introduction to Quantum Computing (Sc) 
An introduction to the fundamentals of quantum computing aimed at intermediate 
physics learners. Topics include review of classical computers and introduction to 
quantum computers, vector spaces, qubits, superposition using photons and 
electron spin, quantum gates, quantum circuits, quantum algorithms. 
Prerequisite: PHYS 1002H and MATH 1350H, or permission of the instructor. 
Recommended: MATH 1550H. 
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Graduate Studies Committee 

Report to Senate at April 28, 2022    
 
 

Unless otherwise noted all changes will take effect in the 2022/23 Academic Year 
___________________________________________________________________________________________________ 

 
For Senate Approval, Major Course Changes 
 
1. PhD in Interdisciplinary Social Research 
The program proposes the following change to degree regulations: 

 
Addition of 0.50 Credit Elective Course Requirement  
Rationale 
During our first year of programming the IDSR PhD it has become evident that some additional coursework is 
needed to ensure that PhD students are academically prepared for the qualifying examination and dissertation 
research, and for academic pursuits thereafter.  
Details of Change 
This change increases the elective course requirements for the degree from 0.5 to 1.0, and creates two broad 
categories that the 1.0 coursework requirement must satisfy: (a) advanced theory and concepts, and (b) advanced 
research methods. 
Proposed Calendar Copy 
Each student must complete a 0.5 credit elective course normally at the 6000 (Ph.D.) level, usually drawn from the 
Trent University graduate calendar, including but not limited to IDSR 6050H (Independent Reading and Research). 
The elective course must be approved by the student’s Supervisor and Program Director. 5000 (Masters) level 
courses taken as a PhD Student may qualify for the elective requirement with approval from the Program Director. 
Each student must complete the following requirements:  
 
A) 0.5 credit advanced theory and concepts elective (advancing theoretical and conceptual understandings 
developed in IDSR-6010H)  
 
B) 0.5 credit advanced research methods elective (advancing research methods knowledge and competencies 
developed in IDSR-6020H)  
 
Elective courses are normally taken at the 6000 (Ph.D.) level, usually drawn from the Trent University graduate 
calendar, including but not limited to IDSR 6050H (Independent Reading and Research). The elective course must 
be approved by the student’s Supervisor and Program Director, 5000 (Masters) level courses taken as a PhD 
Student may qualify for the elective requirements with approval from the Program Director. Consult the program 
handbook for course lists that satisfy each of category A and B, however, these lists are not intended to be 
exclusive.   
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2. MA in English (Public Texts) 
The program proposes the following change to degree regulations: 

 
Change to Elective Requirements Across Streams 
Rationale 
The Public Texts program is requesting a change to elective requirements for MA students in all streams in their 
first year, to establish a common first year in this writing-intensive program. Students in the MRP/Research-
creation/internship stream currently take .5 more electives than students in other programs [see chart below] at 
4.0 electives. This creates a heavy load, especially in Winter semester, when they are preparing for the MA 
research colloquium in April, teaching and grading undergraduate students and dealing with April undergraduate 
exams. This workload may also discourage students from taking the additional .5 course required for any of the 
graduate specializations. These specializations require enrolment in a .5 course in addition to the student’s regular 
load. The graduate specialization courses are also normally offered in Winter semester. We propose lowering the 
course count by .5 for MRP/Researchcreation/internship stream students.  
 
MA thesis-stream students in practice do not begin sustained work on the thesis until summer of their first year 
and would benefit from an additional .5 elective course during the regular term. An additional course would offer 
thesis students further opportunities to meet PhD entrance requirements for area [field] coverage required by 
large English PhD programs (e.g. Western University). In student’s current course count, 1.0 of the required course 
credits are Pass/Fail and do not involve the submission of essays and are therefore low-intensity writing courses. 
We propose raising the course count by .5 for MA thesis stream students. A common set of first year course 
requirements would also discourage MRP/internship stream students from moving to the thesis option because it 
currently requires fewer courses. 
 

2 Year Thesis Streams 
 ENGL CSID HIST CUST 
Required Credits 1.5 1 1 1 
Elective Credits 1.5 1 1 1.5 
Total Credits 3 2 2 2.5 

 
1 Year Stream (MRP, INT, RSCH) 

 ENGL CSID HIST CUST 
Required Credits 1.5 1 1 1 
Elective Credits 2.5 2 2 2 
Total Credits 4 3 3 3 

 
Proposed Calendar Copy 
Students have four options for completing the MA program: 
1. Thesis 
ENGL 5001H: Colloquium (Pass/Fail) (0.5 credit) 
ENGL 5003H: Research and Professional Development Seminar (Pass/Fail) (0.5 credit) 
ENGL 5007H: Public Texts (0.5 credit) 
3 4 elective courses (total of 1.5  2.0 credit) 
2. Major Research Paper 
ENGL 5001H: Colloquium (Pass/Fail) (0.5 credit) 
ENGL 5003H: Research and Professional Development Seminar (Pass/Fail) (0.5 credit) 
ENGL 5007H: Public Texts (0.5 credit) 
5 4 elective courses (total of 2.5 2.0 credits) 
ENGL 5500: Major Research Paper (1.0 credit) 
3. Internship 
ENGL 5001H: Colloquium (Pass/Fail) (0.5 credit) 
ENGL 5003H: Research and Professional Development Seminar (Pass/Fail) (0.5 credit) 
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ENGL 5007H: Public Texts (0.5 credit) 
5 4 elective courses (total of 2.5 2.0 credits) 
ENGL 5600: Internship (1.0 credit) 
There are limited spaces available for a 16-month internship option that includes the Humber 
College Creative Book Publishing graduate certificate program. Students are responsible for 
applying to Humber, and for paying Humber tuition for this professional certification, summer 
program. 
4. Research-Creation 
ENGL 5001H: Colloquium (Pass/Fail) (0.5 credit) 
ENGL 5003H: Research and Professional Development Seminar (Pass/Fail) (0.5 credit) 
ENGL 5007H: Public Texts (0.5 credit) 
5 4 elective courses (total of 2.5 2.0 credits) 
ENGL 5700: Research-Creation Project and Paper (1.0 credit) 
Admission to the research-creation stream includes the submission of a portfolio. A minimum of 
0.5 undergraduate university credits in the creative area proposed for the project will normally be 
required. 
 
 
For Senate Approval, Minor Course Changes 
 

1. MScN in Nursing Professional Practice Leadership 
 
1) NURS 5118H (Applied Biostatistics for Nursing and Health Sciences)- Remove “Excludes”  
Rationale/Details 
Remove the “excludes NURS 5123H” from the course description so that students in the project based stream can 
choose to take this course as their elective. Students have requested the option to take both the quantitative and 
qualitative research courses. 
Proposed Calendar Copy 
NURS 5118H: Applied Biostatistics for Nursing and Health Sciences In this course, students are introduced to 
descriptive and inferential statistics commonly used in nursing research. Emphasis is placed on selecting 
appropriate tests, conducting analyses, and presenting results. Topics include frequency distributions, sample size 
calculation, correlation, t-tests, ANOVA, MANOVA, ANCOVA, regression, non-parametric tests, and interpreting 
and appraising results. Excludes NURS 5123H. 
 
2) NURS 5123H (Qualitative Research Methods)- Remove “Excludes”  
Rationale/Details 
Remove the “excludes NURS 5118H” from the course description so that students in the project based stream can 
choose to take this course as their elective. Students have requested the option to take both the quantitative and 
qualitative research courses. 
Proposed Calendar Copy 
NURS 5123H: Qualitative Research Methods Students will learn the skills, techniques, and knowledge necessary to 
undertake independent research using qualitative methodology. Topics include theoretical foundations, reflexive 
practice, methods of data collection and analysis, use of qualitative methodology to explore nursing issues, 
appraisal of qualitative research, and writing of grant proposals. Excludes NURS 5118H. 
 

2. M.BEMA in Bioenvironmental Monitoring & Assessment 
 
1) BEMA-5002H (Principles of Environmental Monitoring & Assessment II) - Prerequisite 
Details/Rationale 
The Principles of BEMA II course (BEMA 5002H) content builds on the knowledge gained from the Principles of 
BEMA I course (BEMA 5000H) and it should not be taken out of sequence. 
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Proposed Calendar Copy 
This course will introduce information on stakeholder perspectives, land-based considerations (e.g., public vs. 
private lands, Indigenous land claims), environmental law, repair and remediation, as well as the role of 
environmental impact and action plans. Students should gain a better understanding of key regulating and 
administrative bodies within the environmental sector; and know methods, considerations and key components 
used in assessments of current or future-impacted environmental systems. Prerequisite: BEMA 5000H or 
permission of the instructor. 

2) BEMA-5010H (Landscape Ecology) - Prerequisite 
Details/Rationale 
The pre-requisite (BEMA 5003H) was stated in the approved syllabus for the course in 2018, but the wording was 
not included in the course description for the Academic Calendar. Including the wording in the course description 
will help students to make informed decisions and avoid confusion. 
Proposed Calendar Copy 
This course will provide students with a solid foundation in landscape ecology including new approaches to 
resource management and conservation that consider ecosystem processes in large spatial and temporal scales. 
Important concepts central to landscape ecology research such as dispersal, connectivity, and habitat 
fragmentation will be examined in detail, as well as the current methods used in landscape ecology research 
design and analysis. Prerequisite: BEMA 5003H or permission of the instructor. 

3) BEMA-5011H (Population Viability Analysis) - Prerequisite 
Details/Rationale 
The pre-requisite (BEMA 5003H) was stated in the approved syllabus for the course in 2018, but the wording was 
not included in the course description for the Academic Calendar. Including the wording in the course description 
will help students to make informed decisions and avoid confusion. 
Proposed Calendar Copy 
This course will introduce students to quantitative and contemporary methods in population viability analysis 
(PVA). Students will develop skills for robust analysis of a range of plant and animal data to determine rates of 
change and its variation, extinction time and probability, and population sensitivity to various forms of 
intervention. Prerequisite: BEMA 5003H or permission of the instructor. 

4) BEMA-5005H (Geomatics I) - Description 
Details/Rationale 
While there is no pre-requisite for the elective BEMA 5005H (Geomatics I) course, and the work can technically be 
done without prior knowledge of R statistical software that is covered in the BEMA 5003H course (Data Analysis), 
the BEMA Program would like to state that BEMA 5003H is recommended for the course. 
Proposed Calendar Copy 
This course will provide an introductory overview of the geomatics discipline in the context of bioenvironmental 
monitoring, including geographical information systems (GIS), global positioning systems (GPS), remote sensing, 
geomorphometry, and geospatial analysis and modelling. Students will be introduced to analytical operations in 
vector, raster and integrated environmental datasets, with practical applications learned through lab exercises, 
online discussions, and both individual and group project activities. Recommended: BEMA 5003H or permission of 
the instructor. 
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2021-2022 Report to Senate – May 17, 2022 
For Approval 

Agenda Item:  Academic Guiding Principles 

Submitted by: Dr. Michael Khan, Provost and Vice President Academic 

Recommendation:  That Senate approve the final version of Trent’s Academic Guiding Principles 
2022-2027. 

Submission includes the full Report to the Provost on Guiding Principles for Trent Academic 
2022-2027 by D.G. Marshall and the final version of Trent’s Academic Guiding Principles, revised 
from the original Report in consultation with PPG and PVP.  
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Trent’s Academic Guiding Principles 2022-2027 
 
 
Guiding Principle 1: Trent University will innovate in both program delivery and curriculum to 
provide the experiences that prepare Trent graduates with the critical thinking, communication, 
discovery skills and knowledge required for immediate and long term success in life. 
 
Guiding Principle 2: Trent University has been a system leader in Indigenization, Indigenous 
resurgence and reconciliation. Trent will continue to reflect this priority, in instructional, scholarly 
and community initiatives. Specific directions for this response will be established through discussion 
and engagement with local Indigenous partners and communities, Elders and Knowledge Holders, as 
well as Indigenous peoples more broadly.  
 
Guiding Principle 3: A core value of Trent University has been the recognition and response to a 
diversity of views on environmental and social justice concerns. Programming and scholarly response 
to urgent and contemporary issues of climate, the environment, and social justice will continue to be a 
focus. Trent will reflect principles of diversity, equity and inclusion in all aspects of academic 
endeavour. 
 
Guiding Principle 4: Trent University has always showcased the strengths of a personalized, student 
focused, research informed, liberal arts and science university. Trent is committed to the unique 
symbiotic relationship between research, scholarship and instruction that distinguishes it from other 
types of educational institutions. 
 
Guiding Principle 5:  Program development will be guided by balancing temporal student preferences, 
labour market demands, enrolment and responsible resource allocation, with the enduring components 
of a student centered, liberal arts and science grounded academic institution. 
 
Guiding Principle 6: Academic and personal development of students at Trent will be enhanced 
through collaborative initiatives, inter and multidisciplinary approaches, and pathways that expand 
opportunities for students. The Trent College system and extracurricular activities complement the 
student experience, scope and breadth of learning, and scholarship of students at Trent University.  
 
Guiding Principle 7: Recognising that international students and global partnerships are an essential 
part of the Trent identity and experience, Trent’s academic programs and culture hold significant 
importance to international students. The University will continue to be responsive to the increasing 
diversity of the student body, while balancing the dynamic nature of international enrolment to 
maximize the global experience and reach for learners and scholars. 
 
Guiding Principle 8: The Trent Durham campus is an important and growing component of Trent’s 
identity. Trent will ensure that Durham’s distinctive programming and approach continue to flourish 
while allowing shared programming to develop a unique Durham identity in alignment with Trent’s 
Academic Guiding Principles. 
 
Guiding Principle 9: Trent University will explore and implement innovative methods to assist students 
in developing and applying critical thinking skills and knowledge to experiential learning, including 
co-op, internships, practicums and other labour market pathways that will enhance student 
development and success. 
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Guiding Principle 10: Trent’s tradition of deep community engagement through faculty and student 
research, applied learning projects, and relevant curriculum remains a priority that is complementary 
to our global focus. Trent will continue to engage with its various communities through local to global 
relevant curriculum, research and innovation, while advancing initiatives important to Trent's role as 
an international university.  
 
Guiding Principle 11: The work of Trent’s faculty is the primary factor in the maintenance and 
enhancement of the University’s academic culture and values. Based upon University and program 
priorities, Trent will use current, comparative historical, and predictive data to guide academic 
decisions and faculty investments that will uphold Trent's values and enhance our academic and 
research mission. 
 
Guiding Principle 12: Responsible resource allocation and targeted investments for all academic 
directions and service units — new or continued — will ensure that allocations conform to the budget 
parameters provided by the Board of Governors (through the President.)  

 
 
 

Office of the Provost & VP Academic 
May 11, 2022 
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1.0 Purpose and Introduction 
This report on Academic Guiding Principles has been prepared to assist the Provost/VPA in the 
development of a multi-year academic planning framework, and subsequently to assist the academic 
units of the university in preparing annual planning submissions. The exercise involved: (1) A scan of 
the external and internal pressures and challenges affecting academic planning at Trent. (2) The 
examination of contemporary and historical Trent documentation regarding values, vision, mission, 
identity and planning. (3) A review of the current status of university academic planning in the 
literature and in randomly selected Canadian universities. (4) The proposal of a set of guiding themes 
and statements to guide Trent academic planning over the next 5 years. (5) A series of consultation 
sessions with selected Trent stakeholder groups.1 

2.0 The University Environment: The Context for Academic Planning 
The usual first step in establishing academic directions for a university is a scan of the pressures 
challenging academic directions and decisions. Challenges to the concept and function of academia are 
not new.  Publications by critics of universities line every academic bookshelf going back 30 years or 
more.2 And the critics continue today.3 In addition, the Trent PVP group (President and Vice 
Presidents) has identified important environment issues for consideration by the Trent academic 
planning exercise in 2022 (Appendix 1). The external/environmental issues identified in both the 
literature and the PVP exercise can be grouped under four sources: societal, government, systemic, and 
competition. 

The Societal (Global) Pressures: The most pressing and contemporary societal pressures include: 
Indigenous issues,  resurgence and reconciliation, environmental/climate concerns, technology and 
open knowledge, diversity and inclusion, globalization and workforce transformation, care for an aging 
population, the need to prepare future generations for successful careers and lives, and social and 
economic disparity. Trent has chosen over the course of several academic plans to make the issues of 
Indigenous knowledge and the environment a priority. In the current national focus upon climate 
change and reconciliation, this focus seems particularly propitious. These two societal issues will 
remain overarching academic guiding challenges (opportunities?) for Trent. However, it must be noted 

1 A note on Process: The VPA/Provost has chosen to proceed with this first step in the development of an Academic strategy through the external review 
process rather than through a broad, facilitated consultative process. The current COVID environment is not conducive to multiple, in person, group 
discussion activities. In addition, Trent has had several broad, planning related, consultative, academic exercises over the last decade (and the past year). 
Before embarking on another such process, an external review could assist in clarifying the next step in a consultation process. And finally, guiding 
principles by their nature are intended to be enduring, and while certainly subject to contemporary pressures, might not need to be regularly re-
established through a broad consultation.  

2  Bok, D. (2006).  Our Underachieving Colleges:  A Candid Look at How Much Students Learn and Why They Should Be Learning More. Princeton 
University Press. 

Côté, J. & Allahar, A. (2007).  Ivory Tower Blues:  A University System in Crisis.  Toronto, ON:  University of Toronto Press. 

Pocklington, T. & Tupper, A. (2002).  No place to learn:  Why universities aren’t working.  Vancouver, BC:  UBC Press. 

Arum, R. and J. Roska (2011) Academically Adrift. Chicago, The University of Chicago Press 

Clark I., Moran G. Skolnik M. and Trick D. (2009) Academic Transformation: The forces Reshaping Higher Education in Ontario. McGill Queens' University 
Press 

Cote J. and Allahar A. (2007) Ivory Tower Blues: A University System in Crisis. Toronto, University of Toronto Press  

3  Almog O. and Almog T. (2021) Academica: All the Lies: What went wrong in the University Model and What will come in its place,   Amazon Kindle 
 Weingarten H. (2021) Nothing less than Great: Reforming Canada's Universities. Toronto, University of Toronto Press 
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that Trent (like all universities) will face unique global pandemic-caused issues such as off campus-
technology based learning and working. While the pandemic challenges may be temporary, it is 
possible that many of these challenges could become permanent. 

The Government: The most pressing government issues include: tuition levels, grant levels, job ready 
skills, efficiency and effectiveness, privatization and commercialization, financial sustainability 
(partially driven in Ontario by the Laurentian University Crisis) and accountability. These concerns 
often lead to a political bias for one or more sectors on the higher education continuum and certainly 
represent increased incursion into the traditional autonomy of the university. Trent's response to the 
government pressures is evident in the most recent SMA (Strategic Management Agreement). The 
SMA illustrates that academic guiding principles must respect the enrolment imperative (international 
and domestic) and fiscal constraints endorsed by the government (and the Board). Of most concern to 
Trent is the growth beyond a funded corridor and the continual dilution of the grant funding per 
student that can only be compensated by increased tuition revenues. With stagnant domestic growth, 
there is an increasing reliance upon international enrolment for enhanced tuition revenue, bringing its 
own challenges. 

Post-secondary Systemic Pressures: The most referenced issues by critics of the contemporary 
university include: critical thinking skills, the research-teaching algorithm (the push for teaching only 
universities), the relevancy or 'value added' of a degree, technology, and on-line learning (AI?), 
internationalization (volatility), student debt, institutional differentiation, delivery innovation (micro 
credentials), and private vs public institutions. Most of the criticisms of the modern university have 
been directed at the larger research-intensive universities, where (some claim) the needs and future of 
the ordinary undergraduate student are ignored in favor of chasing measures of international university 
ranking. Trent has traditionally been part of the collection of ‘small’4 universities where, either by 
default of size or by conscious design, the needs of the undergraduate student were primary. Trent 
relevant statistics on undergraduate employment, measures of critical thinking, class size, faculty 
teaching workloads, contract faculty—and so on—can provide measures of the state of the 
contemporary Trent undergraduate education, and the relevancy of these post-secondary criticisms to a 
growing Trent. The NSSE (National Study of Student Engagement) is a useful tool for examining the 
effect of these changes on Trent students. 

Competition and Differentiation: There is a growing level of competition for the Trent ‘niche’. 
MacLean's has taken the initiative of defining the ‘primarily undergraduate’ sector in Canada and each 
of those institutions claim to be the best in the category (regardless of the magazine ranking).5 One 
university advertises itself as the ‘best undergraduate university in Canada.’ Another claims a vision 
‘...to be the top university in Canada on all measures related to student success and satisfaction.’ While 
the public university system in Canada is more homogenous than most national systems, there are a 
number of forces accelerating the differentiation trajectory. Foremost is perhaps financial, where 
changes in the way universities choose to obtain resources (philanthropy? growth?) and the way they 
choose to allocate resources (teaching workloads? contract staff?) have differentiated the operation and 
character of universities.  

4 The various references to ‘small’ in this report do not refer to any specific size, but to a certain learning culture or set of values traditionally associated 
with size. 
5 Maclean's November, 2021 ranks Trent 1st in Ontario and 3rd among the primarily undergraduate universities in Canada (#2 in student satisfaction). 
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In addition, for 30 years Ontario colleges have been on a rising, degree granting trajectory and, as the 
benefits of teaching- only, degree granting institutions are touted, this trajectory will continue6. The 
rise of the Polytechnic sector (western provinces) in Canada adds more differentiation (consumer 
confusion?) to the system. In a different direction, Concordia University of Edmonton is Canada's first 
secular, private, not-for-profit university. Look for more of the same type of institution emerging in the 
coming years, challenging others in the primarily undergraduate sector. Trent will be under increasing 
pressure to identify its place on the differentiation spectrum. 

Institutions can, of course, spend time debating whether or not these (and other) challenges are real 
threats or simply passing speedbumps in an academic mission. Institutions can then choose whether to 
ignore, respond to or embrace the challenges. However, a detailed Academic Plan for Trent—and 
useful academic planning guidelines—should at least demonstrate which of these challenges or 
pressures are relevant and should be reflected in ongoing academic decision making. 

3.0 Trent University: Attributes and Current Planning Priorities 
In order to determine Trent's current position regarding academic planning themes the following 
documents were examined:   

3.1 Trent's Current Vision and Mission  
3.2 Trent's Strategic Mandate Agreement 2016-2022  
3.3 Board of Governors’ Strategic Objectives 2016 – 2022 
3.4 The President’s Mandate 2019 – 2024.  
3.5 Trent Institutional Positioning Exercise 2013 
3.6 Academic Planning 2012  
3.7 Trent Senate Consultation  
3.8 Summary: The External and Internal Environments 

3.1 Trent’s Current Vision and Mission Statements  
Trent has publicly available (website) Vison and Mission statements, though there is no reference as to 
their origin or date. Nor is there or any reference to these statements in any of the various planning, 
positioning or discussion documents.  

The Vision Statement of an organization is usually a one or two sentence statement about ... a vision. It 
is a concise statement about the aspirations for the institution. Trent's vision is 8 statements long and is 
more of a set of statements about what Trent is, rather than what it aspires to be. The following themes 
in the vision statement might be useful for a current academic planning exercise: 

• The dynamic interplay of research, teaching and learning 
• Diversity of faculty and staff 
• Respect for Indigenous knowledge  
• Interdisciplinary 

6 On April 11, 2022 the Ontario government announced expanded offerings of 3 and 4 year degrees at Ontario Colleges 
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• Inclusive 

A Mission Statement is usually where the vision is operationalized and is the next layer of specificity 
of an institution's plan. In general (as mentioned below), the differences between mission statements, 
guideline, priorities, strategies and so on, are often not clear. Trent's mission includes 6 statements and 
provides more operational themes than the Vision: 

• Experiential learning and interdisciplinary 
• Excellence and innovation 
• Indigenous education and scholarship 
• Collaboration and partnership 
• Environmental sustainability 
• Dialogue and collegiality 

The current Trent Vision and Mission statements, while not perhaps classic Vision and Mission 
statements, do provide some themes to be considered in establishing a set of guiding themes/statements 
for Trent’s academic planning. 

3.2 Trent Strategic Management Agreement 2016-2022 
Academic planning directions should be synchronous with the stated priorities and directions that 
Trent has identified —and agreed upon—with the Government. SMAs are bilateral agreements 
between the ministry and the province’s publicly-assisted colleges and universities and are key 
components of the Ontario government’s accountability framework for the postsecondary education 
system. The key objectives of the exercise reflect the government's support for performance outcomes, 
economic impact of PSE, labour market alignment and institutional differentiation. Trent's SMA 
indicates plans to grow in areas of strength, with a special emphasis on programs that have the capacity 
to grow and expand (Environmental Studies, Environmental Geoscience, Business, Data Analytics, 
Financial Analytics, Indigenous— Environmental Studies, Accounting, Computing and Information 
Systems). 

The SMA represents an agreement between Trent and the Government regarding institutional vision, 
priorities and program. Trent will be 'measured' against these statements, and resources, growth and 
program approval could be impacted. These directions are especially important since Trent based a 
significant component of the SMA on the Board of Governors’ Strategic Objectives 2016 – 2022 and 
the Presidential Mandate 2019 – 2024. At any rate the following appear to be the SMA relevant 
guiding themes for academic planning: 

• Labour market alignment 
• Differentiation 
• Experiential learning 
• Co-op education 
• Innovation—program and delivery 
• Program focus  
• Proposed growth rates  

3.3 The Board of Governors’ Strategic Objectives 2016 – 2022 
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The Board Strategic Objectives 2016-2022 cover a wide range of areas and topics. While the 
President's mandate is perhaps more relevant to this exercise (Board objectives are usually assumed in 
President objectives) the following objectives stand out as relevant themes for academic planning, if 
not for the specific theme, for the degree of specificity in the objective. 

• A move to foster and facilitate Experiential Learning and Co‐op programs at Trent  
• Becoming a more international enterprise, by recruiting more international students, 

promoting international student exchanges, and extending our international research 
collaborations 

• Developing and enhancing articulation programs with other institutions (e.g., the Swansea 
law program) 

• Providing the funding model makes it reasonable, growing our student population to about 
10,000 or by 20% over the planning period, with much of the growth occurring in Durham. 

• In recognition of that growth in Durham, enhancing the facilities for students at the Trent 
Durham campus  

• Becoming the preferred ‘primarily undergraduate’ university in Canada, from a teaching, 
research, and reputational point of view  

• Promoting research and graduate programs 
• Working collaboratively with our host communities, indigenous peoples, and with 

municipal, provincial, and federal governments 

3.4 The President’s Mandate  
The President’s Mandate is divided into five priority areas: academic, cultural, environmental, 
operational, and reputational. All of these priorities are important due to the currency of the wide 
consultation done to establish the mandate for the President into his second term. And while the review 
process certainly considered the President's performance, it is the consultations on these 
directions/priorities for the university—in particular the academic and cultural ones— that are relevant 
to this exercise. 

Academic: The support, integration and enhancement of excellent programs across the arts and 
sciences; high-quality research and exemplary teaching through:  

• Innovative programming and delivery methods  
• Experiential/hands on learning  
• Evolution of library services  
• Integration/differentiation between Durham & Symons campuses 
• Continued emphasis on teaching excellence  
• Renewed focus on research  
• Long-term hiring plans to address attrition of expertise  
• Communication and consultation with academic stakeholders  

Cultural: The protection and furthering of the University’s unique identity by enhancing and embedding 
the following in the organizational framework and campus environment:  

• Diversity, respect and inclusion infrastructure  
• Manageable class sizes with accessibility to faculty 
• Sense of community, including Colleges  
• Ensuring capacity meets requirements  
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• Open and transparent internal consultation and communication processes  
• Workplace satisfaction and people development – faculty, administration & staff  

Observations: Board and President Mandates. Apart from offering a review of the President's 
performance, a Presidential review is a useful process to assess community views on institutional 
issues and directions. In Trent's case the review was, in essence, a broad consultation on the institution 
itself. For the purposes of this exercise, the mandate review identified priority academic themes. While 
the academic and, to a lesser degree the cultural, priorities are most relevant to academic planning, the 
environment and fiscal management are considered important enough to be identified as unique 
priority areas. This suggests that these two themes need to be reflected in the development of 
Academic Planning Guidelines.  

Parsing the Board and President mandates, the following would appear to be priority themes for 
academic planning purposes: 

• Experiential learning 
• Campus integration 
• The teaching and research excellence relationship 
• Diversity 
• Class size (learning environment) 
• Campus community —the colleges 
• Trent's existing standing as a prestigious liberal arts and science school  
• Leadership in Indigenous education and support 
• External community engagement and integration 
• Alignment of marketing to the student experience  

The last bullet leads to the next source of data for the development of Academic Guidelines: the 2013 
Trent Positioning Exercise. 

3.5 Trent Institutional Positioning Exercise 2013 
As with the President's review, this exercise is important for the purposes of the present exercise, for it 
involved a broad consultation process that led to a recommendation of a brand identity and institutional 
positioning for Trent. While the term ‘institutional positioning’ was used in that exercise, it might be 
better described as a ‘vision’ development exercise. The preamble to the project suggested, ‘We must 
articulate what we're here for, our purpose, in a way that rallies everyone inside and outside our 
university and creates a shared sense of direction for the future.’  Furthermore, ‘an ideal positioning is 
meaningful, relevant, distinctive, credible and supportive and single minded.’ This would be a 
definition of a vision found in most planning literature.  

Regardless, the statement —vision or positioning— was developed through a very wide consultation 
that included 40 in depth interviews, 8 group consultations, a survey and a post-it notes exercise. The 
process featured 6 core themes: A student centred institution; Integrative learning; dialogue, research 
and practical experience; values, culture and tradition, social engagement, relationships. The report 
summarizes that Trent University is Canada's champion of collaborative learning that's personal, 
purposeful and transformative. 
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 I would urge all to read the complete observations and conclusions of this positioning exercise. The 
descriptive detail defining a personal, purposeful and transformative education is instructive and, in 
general, presents an outstanding —and enduring—characterization of the Trent experience for both 
students and employees. For the purposes of the academic planning exercise, the positioning exercise 
does not provide a list of planning themes or priorities, but it does provide an overarching vision for 
Trent that an academic planning exercise must recognize and endorse.  

It's not the role of the current author to decide how the positioning might be turned into a vision. There 
are surely better wordsmiths in the institution. That said, the positioning exercise does suggest an 
academic vision statement could read as follows: 

Trent University aspires to be the institution of choice for students and scholars who desire to learn and 
research in a collaborative, multi-disciplinary environment that is personal, purposeful and 
transformative. 

3.6 Academic Planning 2012 
In 2012, the Provost/VPA led a broad consultation process to establish a new academic plan for Trent. 
The result was a list of 62 recommendations for action, organized by theme: the student experience, the 
support staff experience, academic by unit, administration, external, and research. A review of these 
recommendations lies beyond the current exercise, but it would seem a useful exercise for a new 
academic planning process to review the 2012 recommendations and determine which have been done, 
which are not yet satisfied and which of the latter remain relevant in 2022. More relevant to the current 
exercise is an examination of the principles and goals used to guide the 2012 exercise.  

The 2012 exercise established ‘obligatory’ principles for the planning process: the articulation of 
Trent's unique identity, efficiency and fiscal health, improve reputation and visibility, continuous 
improvement, and a culture of pride and respect. In addition, ten goals were established for the 2012-
2015 period. (Appendix 1). 

While much has changed over the past decade at Trent, there are some enduring themes from the 
principles and goals of 2012 exercise that are relevant to guide the 2022 academic planning exercise.  

• The challenge of differentiation in the Canadian university system.  
• The need to understand and communicate what is unique to Trent.  
• The research—teaching —service algorithm 
• On-line course delivery 
• Planning within a budget 
• Diversity, equity and inclusion 
• Selective growth 

 
3.7 Trent Senate Consultation 
A summary of a Senate group discussion exercise on the strengths and priorities for Trent is included 
in Appendix 3. The discussion focussed upon the themes of growth, size and the ‘small’ university 
identity, student success and experience, the unique Trent identity, alignment of research and academic 
plans, re-invigoration of liberal arts and science, global issues of climate and sustainability, and 
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diversity and inclusion. Both the PVP and Senate consultations provide important, and 2021 relevant, 
filters to the lists of possible academic planning themes. 

3.8 Summary: The External and Internal Environments 
The External Environment: While Trent (and the other more undergraduate-focused universities in 
Canada) is reflected in some of the statistics used by critics, Trent has not yet drifted (perhaps 
serendipitously due to size and program mix) into the level of pathology claimed by the critics. 
Consequently, the academic guidelines should reflect a recognition of these pressures, and the directive 
that Trent should not drift away from its core academic values. It is important that the guidelines 
protect the 'value added' and 'relevancy ' of the Trent credential in 2022 and beyond. At the same time 
there are challenges that must be considered. 

The following are the external challenges that should be reflected in the 2022 guiding principles: 

To Maintain as Guiding Themes 
• Indigenous Knowledges, pedagogies, and ways of knowing 
• The Environment 
• Growth and Fiscal directions (from SMA) 
• The teaching-research relationship 
• Commitment to the positive development of our local communities 
• The value-added components of the Trent undergraduate experience supported by the 

collegiate system 
• Innovation in teaching (online?) 
• A commitment to provide students what they need for successful careers and lives. 

To Reflect in a Refreshed Set of Guiding Themes 
• Internationalization 
• Indigenization 
• Technology and online learning 
• Diversity and Inclusion 
• Acquisition of critical thinking and communication skills 
• Forms of experiential learning 

The Internal Environment: The examination of the relevant planning documents, including the 2021 
Senate exercise, identifies a consistent set of priorities for Trent. The issues consistent across all 
documents include the following: 

To Maintain as Guiding Themes 
• The articulation of Trent's unique identity 
• Efficiency and fiscal health 
• Maintain and improve Trent’s reputation and visibility as a unique, and outstanding, 

university in Canada 
• Continuous improvement 
• Culture of pride and respect  
• The research—teaching —service algorithm 
• On-line course delivery 
• Planning within a budget 
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To reflect in a refreshed set of guiding themes 
• Growth, size and the ‘small’ university identity 
• Student success and experience 
• The unique Trent identity  
• Alignment of research and academic plans 
• Re-invigorate liberal arts and social sciences  
• Diversity and inclusion 

4.0 Academic Planning Guidelines: The Literature and at Canadian Universities 
 
4.1 The Academic Planning Literature   
A review of the current literature on university academic planning suggests that the various planning 
processes proposed have remained relatively consistent since ‘strategic’ planning became de rigueur in 
the 1980s. Over a 30 year ‘planning career’, this writer has been a proponent of the development of 
measurable, action oriented, objectives for all academic and management units, but has observed that 
wide consultation exercises have often fallen short in providing useful directions to planning processes. 
The primary reason is that, once completed and presented in great fanfare, many university planning 
documents remain 'on the shelf' and have little impact on annual planning decision making. Some 
reasons for this are suggested below. 

4.2 Canadian Universities  
A scan of selected University academic plans (current, regionally appropriate, size and mission)7 can 
provide some examples of how Canadian universities have developed their academic plans. An 
inclusive list of the academic guiding ‘themes’ identified in the selected universities is included in 
Appendix 4. 

All contemporary (2020 and beyond) documents include some degree of Indigenous recognition. A 
review of any of the B.C. universities' (e.g., VIU, UNBC) documents provide examples of how the 
issues of Indigenous recognition, knowledge and reconciliation can be visible in a planning document.  

All contemporary plans reflect the urgency of climate and environmental issues.  

Universities use different terms to reflect the ‘guiding statements’ in the plan. The terms values (e.g. 
Acadia), pillars (e.g. Queens'), priorities (e.g. York), areas of focus (e.g. Regina) are examples of terms 
used to describe a collection of statements developed to guide academic decision making.  

There are also good examples of precise and useful Vision statements (e.g. Acadia, York), and there 
are good examples of institutions that clearly elaborate the transition from vision through to 
measurable performance objectives (e.g. Laurier planning circle). 

4.3 Observations: Literature and Examples of Guiding Statements  
As previously mentioned, there does not seem to be any standard label for these statements either in 
the planning literature or in the examples of Canadian University planning documents reviewed (or in 

7 University plans examined: VIU, UNBC, Calgary, Regina, Brandon, Winnipeg, Lakehead, Nipissing, York, Laurier, Brock, Queens, Mount Allison, St FX, 
Acadia 
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this author's experience). However, the statements differ on the following, more significant, 
dimensions (scale?) that affect their usefulness in a planning exercise. 

Uniqueness: How institution specific should the guiding statements be? Many of the 'guiding’ 
statement preambles for Canadian universities are interchangeable and, in theory, Universities Canada 
could save universities a planning step by preparing a set of Guiding Academic Principles for all 
Canadian universities. Which university in 2022 does not identify Indigenous issues in its planning 
exercise? The challenge for these statements, of course, is that they are easily ignored once the 
planning exercise is done and they provide little guidance to the decision making of academic units. In 
order to have any value for the next planning step the guiding statements need to be, in some way, 
institution (Trent) specific. If, in a guiding statement, you could remove the word Trent and put in, for 
example, Brandon and make no difference then the statement is of limited use. 

Measurable: How measurable are the statements? One reason that many guiding statements are left on 
the shelf after a laborious community consultation exercise is that a method of determining if an 
academic unit is following a guideline is ignored. The degree to which a guiding statement is 
expressed in some measurable, objective form will help determine the degree of usefulness —
accountability?—of the statement.  

Enduring: How contemporary —or enduring — are the statements intended to be? In the broadest 
sense, the academic vision and (perhaps) mission of a university are intended to be enduring statements 
about the institution. The 'emotion' of the vision, and even broad principles, provides the guidance to 
the decision maker. The more enduring the statements are intended to be, the less they are institution 
specific, or measurable, and consequently provide less directed guidance to the annual planning 
activity.  

Contradictory: Do guiding statements contradict each other? Cancel each other out? In an effort to be 
all- inclusive (political documents rather than planning documents?) university academic guiding 
principles can easily fall into the trap of including competing guidance. Competing or contradictory 
guidance gives license to planners to ignore the statements. For example, guiding principles that call 
for the enhancement of both research and undergraduate instruction could be contradictory, as might 
the principle of strengthening both liberal arts and professional programs. Neither of the issues in these 
examples have to be contradictory, but their complicated relationships need to be addressed in useful 
guiding statements. 

Addressing each of these challenges in preparing useful academic guiding statements is walking a 
tightrope between useful guidance and specific 'orders' or directions for action. The current exercise 
will be guided by the mandate to provide a set of statements that will be as useful as possible for the 
next planning step while still remaining guidance rather than 'orders'?  Consequently, the statements 
will consider Trent specific issues, will have some sort of measurable quality, will endure at least 
through a five-year planning cycle, and address competing directions. 

5.0 Trent Academic Guiding Principles 2022 
The purpose of this exercise and subsequent report to the Provost/VPA was to provide a set of 
statements to guide the planning decisions of the various academic units at Trent. The guidance is 
intended to focus upon the academic units, not the university as a whole. The exercise has five core 
steps: (1) The identification from past exercises and current documentation of academic relevant 
'themes' (2) A discussion of the current external and internal academic environment (3) The 
identification of a subset of relevant 'themes' for consideration by Trent academic units in 2022 (4) The 
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turning of the selected themes into guiding 'statements' and (5) Community consultations on the first 
draft of the guiding principles.8  

In order to develop a manageable list of guiding themes for this report, the lists of statements and 
themes from all of the above exercises were collated and examined for frequency of mention. That is, 
in the environment discussions, the various community consultations/reports and the literature and 
examples, which themes were mentioned most frequently and how could these themes be grouped?  

5.1 The Post-Secondary Environment 
From the PVP discussion and the other discussions, the following appear to be the priority 
'environmental' pressures and challenges requiring a response from the academic plan at Trent: 

1. Social Responses. For Trent these challenges include Indigenous resurgence and 
reconciliation, the environment and sustainability, aging and society, technology, on-line 
learning and program delivery innovation (pandemic issues?), serving local communities, and 
preparing students for their future, diversity, equity and inclusion.  

2. Differentiation, identity and competition. For Trent these challenges include career 
preparation initiatives (experiential and co-op), the relationship between job preparation and 
critical thinking (liberal arts and professional programs?), the research-instruction algorithm, 
balancing institutional growth with identity (the small U?), and measuring and improving 
student success and satisfaction. 

3. Government relations and the SMA. Government institutional identity and performance 
metrics, and funding (corridor grants and tuition levels) constrain any academic plan. For Trent 
these constraints include issues of growth (size and program), international students, class size, 
faculty-student ratio, and instructional space. 

5.2 Twelve Themes  
A collated list of identified themes from all sources is presented in Appendix 5: List of themes 
identified. After cross referencing this list with the relevant environment pressures, twelve 
contemporary, recurring themes were identified. The twelve themes and the relevant 'pressures' 
identified are presented in Table 2: Guiding Themes for Trent Academic 2022-2027. The table also 
suggests examples of Trent uniqueness, possible theme measures and any evident conflicts or 
challenges. From the 12 themes, a Vision and Academic Guiding Principles/Statements are proposed 
for Trent Academic 2022-2027. 
 

 

8 A Summary of the key points raised during community consultations is included in Appendix 7. The guiding principles proposed in the current report 
include modifications of the draft principles proposed in the February 1, 2022 report consistent with feedback in these consultations. 
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TABLE 2: Twelve Guiding Themes for Trent Academic 2022-2027 

 Theme Environmental 
Pressures 

Trent Measure Conflicts 

1 Critical thinking, 
communication skills and 
knowledge 

Differentiation 
Government 

 

Strength in Liberal 
Arts and Science 

Employment rate, 
measures of critical 
thinking, satisfaction 
measures, labour market 
alignment 

Critical thinking as 
workplace skill 
Liberal arts and Science 
and Professional programs 
Training vs critical 
thinking 

2 Indigenous Societal 
Reconciliation 
Resurgence  

Long history and 
reputation 

Faculty, students, 
programs, research, 
visibility 

Requires Consultation with 
community 

3 Environment and social 
justice 

Societal 
Climate crisis 
Environmental 
Science work 

Trent centre, 
programs, research, 
green campus 

green campus, 
programs, research 

Budget constraints 
 

4 Differentiation Critics 
Competition 
Government 
Growth 

Trent focus upon the 
student, College 
system, undergrad 
ranking 

Measures if student 
success and satisfaction 
Demonstrating and 
measuring the 
relationship between 
research and undergrad 
instruction 

Effects of Growth on the 
unique aspects of size  
Competition from other 
small Universities that say 
they are the best 
 

5 Enrolment and growth Government 
Funding corridor 
Targeted growth 

8 areas of growth 
identified in SMA 

Reaching growth targets In a fixed resource 
environment and 
enrolments in other 
programs 

6 Collaboration and 
Interdisciplinary 

Differentiation 
Identity 

Strong reputation 
Collaboration a key 
identifier 
 

Articulation agreements 
Combined degrees 
Cross Appointments 

Conflict with individual 
initiatives. 

7 International SMA 
Government 
Resources 

Strong appeal for 
international students 

Articulation agreements 
and international 
enrolment 

Resource enhancement vs 
volatility 

8 Durham SMA 
Government 
Growth 
 

Durham is a growth 
area 

Durham program and 
growth 
Character of Durham 
instructor. 

Coordination between 
campuses 
Differing working 
conditions 
Maintaining distinctiveness 
of campuses. 

9 Experiential and co-op Government 
Differentiation 
Labour Market 

An identified need Participation in co-op. 
Experiential component 
of programs  

Not all programs can easily 
move to either co-op or 
experiential  

10 Resource allocation Government  
Board 

Current positive 
budget environment 

Balanced budget Competing resource 
allocation decisions 

11 Community service Relevancy of the 
University to its 
local community 

Support of local 
community has 
always been 
important to Trent 

Locally inspired 
research 
Access for local 
students 
Local membership on 
boards, committees 
Local fundraising 

Potential conflict between 
serving local (even 
national) needs while 
serving the international 
university community. 

12 Faculty...roles, 
responsibilities, and 
investment 

The changing stats 
on university 
faculty caricature 
is a predominant 
theme in university 
critics. 

Faculty work has 
always been the 
major factor in 
Trent's interactive 
and personal learning 
culture   

Faculty-student ratios 
Faculty teaching 
assignments 
Type of faculty 
(contract vs Tenure) 
Class size 
NSSE stats 

Any discussion of 
investments in one area 
impacts investments in 
another. 
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5.3 Academic Vision and Guiding Principles 

Trent Academic Vision. Trent University aspires to be the institution of choice for students and 
scholars who value a collaborative, multi- disciplinary, innovative environment that is personal, 
purposeful, and transformative. 

Trent Guiding Academic Principles 2022-2027 

Guiding Principle 1: Trent academic will innovate in both program delivery and program substance to 
provide the experiences that prepare Trent graduates with the critical thinking, communication, 
discovery skills and knowledge required for immediate and long-term success in life. 

Guiding Principle 2: Trent University has been a system leader in Indigenization, Indigenous 
resurgence and reconciliation. Trent will continue to reflect this priority, in instructional, scholarly and 
community initiatives. Specific directions for this response will be established through consultation 
with local Indigenous partners and communities, Elders and Knowledge Holders, as well as Indigenous 
people more broadly.  

Guiding Principle 3: A core value of Trent University has been the recognition and response to a 
diversity of views on environmental and social justice concerns. Program and scholarly response to 
urgent and contemporary issues of climate, the environment, and social justice will continue to be a 
focus of Trent Academic. Trent Academic will reflect principles of diversity, equity and inclusion in 
all aspects of academic endeavour. 

Guiding Principle 4: Trent University has always showcased the strengths of the 'smaller', student-
focused, research-informed, liberal arts and science university. Trent Academic is committed to the 
unique symbiotic relationship between research, scholarship and instruction that distinguishes it from 
other types of educational institutions. 

Guiding Principle 5:  Enrolment levels across programs will be guided by balancing temporal student 
preferences, labour market demands, and selective resource allocation, with the enduring components 
of a student centered, liberal arts and science grounded academic institution.  

Guiding Principle 6: Academic and personal development of students at Trent will be enhanced 
through collaboration initiatives, inter and multi-disciplinary approaches and articulation agreements 
that expand opportunities for students. The Trent College system and other supports and extra-
curricular activities that expand the student experience, scope and breadth of learning, and scholarship 
of students at Trent University.  

Guiding Principle 7: International students and global partnerships provide a meaningful component of 
the Trent experience. In addition, Trent curriculum and culture hold significant importance to 
international students. Trent academic will balance the volatility of international enrolments with the 
benefits, in order to maximize the global experience and reach for learners and scholars. 

Guiding Principle 8: The Trent Durham campus is an important and growing component of Trent’s 
identity. Trent Academic will continue efforts to support the flourishing of Durham’s distinctive 
programming and approach while allowing any shared programming to develop a unique Durham 
identity in alignment with Trent’s Academic Guiding Principles. 
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Guiding Principle 9: Trent Academic will explore innovative methods to assist students in developing 
and applying critical thinking skills and knowledge to experiential learning, co-op experiences, 
internships, practicums and other labour market pathways. 

Guiding Principle 10: Trent academic will continue to serve the needs of its community (urban, 
provincial, national) through locally relevant curriculum, research and innovation, while continuing to 
advance responsibilities to Trent's role as an international university.  

Guiding Principle 11: The work of Trent academic faculty is the primary factor in the maintenance and 
enhancement of the Trent culture and value.  Based upon university and program priorities, Trent 
academic will use current, comparative and historical data to guide academic decisions and 
investments that will uphold Trent’s values and enhance our academic mission. 

Guiding Principle 12: Efficient resource allocation and targeted investments for all academic directions 
— new or continued — will ensure that allocations conform to the budget parameters provided to 
Trent Academic by the Board of Governors (through the President.)  

6.0 Conclusion and the Next Steps 

6.1 Conclusions and Observations 

This document is intended as a report to the Provost and VPA. The Provost can decide on a process to 
validate these themes and statements for the Trent academic planning process. While the conclusions 
of the initial report were certainly limited by the nature of an external perspective, the subsequent 
consultation process solicited an internal perspective and feedback on the principles proposed. As 
pointed out above, the set of guiding principles in this report reflect changes consistent with this 
feedback. At any rate, the following are some of the concluding ‘external’ perspectives on the process 
and the consultations. 

1. There are certainly no surprises in the final list of themes. This should be expected since they 
were extracted from Trent originated documents and processes. However, having said that, 
even the community consulting exercise demonstrated that there are guiding principles for 
Trent academic that are enduring. It also provides future decision making with the confidence 
in the currency and validity of those principles in 2022 and beyond.  

2. University personnel are always sensitive to any reference to size (small or large). Yet Trent 
has traditionally been part of the collection of ‘smaller’ universities in Canada where, either by 
default of size or conscious design, the learning environment was personal and interactive. And 
the last (2012) planning exercise made constant reference to ‘small’ as a descriptor. It should be 
reassuring to the Trent community that the focus on the student experience and Trent's identity 
as a special student focused university predominates in all discussions, consultations and 
documents. I would say that the community supports the notion that references to ‘small’ for 
Trent do not have to mean a particular size but refer to a certain culture and set of values (and 
actions?) usually associated with size.  

3. From both existing documents and the consultations, it appears that angst regarding the role of 
liberals arts and science, critical thinking, the instruction-research relationship, the role of 
graduate enrolment, and so on, are generally considered as challenges to be resolved, not as 
crisis of identity. However, Trent needs to be cautious about professing one thing and saying 
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another, and thus promoting conflicting guiding academic principles. For example, targeting 
graduate program growth (and growth generally) and more research intensity without 
addressing the effect and relationship of these strategies to the undergraduate experience is both 
disingenuous and inconsistent with historical Trent messaging.  

4. Trent may be at some sort of crossroads, where growth and changing programs are getting to 
the point where it can no longer rely on the 'default' of size to ensure the type of student 
environment it has always been known for. What strategies should be considered 
(technological? organizational?) in order to maintain the desired parts of the Trent identity that 
were facilitated by size and are threatened by growth? Trent relevant statistics on undergraduate 
employment, measures of critical thinking, class size, faculty teaching workloads, contract 
faculty – and so on – can provide measures of the changes in Trent undergraduate education 
over the years, and the relevancy of many post-secondary criticisms. NSSE can provide some 
insight into student reactions to the current learning environment.  

5. It should also be noted that regardless of all other planning contexts, the debate supporting a 
diversity of perspectives regarding social justice – equity, diversity, and inclusion – remains a 
consistent core of Trent's values.  

6. Despite the predominance of financial matters at a provincial level, unlike previous exercises, 
issues of financial exigencies do not predominate in Trent's current planning themes. Perhaps 
due to the efforts of the current administration the attention has shifted from financial crisis to 
financial responsibility. This apparent (subtle) shift in decision making climate provides a 
concomitant shift in academic planning principles. 

7. It is surprising that current discussions make little mention of the 'Pandemic'. While it is a 
unanimous hope that this thing just goes away, there is a perspective that some of the adaptive 
responses of the Canadian University (program delivery? meeting methods? workplace 
environment?) will endure. Perhaps a 'new' guiding principle could consider which of the 
pandemic forced changes on Trent's operating are enduring...desirable or not. Perhaps these 
challenges provide an opportunity for Trent to showcase the use of digital/technical expertise 
for the enhancement of learning? 

8. As a final observation, I would like to thank all of the participants who took the time and efford 
to attend the consultations and comment on the first draft of the report. The level (positive and 
informed) of the discussion and the obvious commitment to Trent was both invigorating and 
rewarding for an external consultant. I would like to make special mention of the student 
consultation. As has been my experience over many such sessions (over too many years), it is 
always the students who shine in their preparation, analysis and feedback. Such was the case 
with the students I met with during this consultation. Thanks for that.  

 6.2 Next Steps 
This report has been prepared as a document to assist the Provost and the academic units in preparing 
action plans for 2022 and beyond. The report has been prepared based upon both document anaylysis 
and community consultation, and now requires the formal approval of various academic decision 
making bodies. The subsequent step will be the application of the guiding principles to the academic 
unit planning for 2022/23. In that exercise, units are reminded of the four compenents of ‘useful’ 
academic plans: enduring, unique, measurable and complimentary.  
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Appendix 1: Ten Goals Trent Academic Planning 2012-2017 

1. Trent University will initially remain a small liberal arts and science institution, with a number 
of classes deemed ‘small’ when compared to national standards  
 

2. Trent will continue to develop as a research-focused institution at both undergraduate and 
graduate levels  

 
3. Current academic offerings will be reviewed by the Deans and Chairs with the aim of 

eliminating unsustainable undergraduate and graduate programming activities in order to adjust 
to resource limitations 
 

4. Trent will be differentiated by, amongst other qualities, interdisciplinarity, multi-disciplinarity, 
and intra-disciplinarity in academic programming, robust policies and practices of enhanced 
inclusivity and diversity, and a student-centered interactive pedagogy in all undergraduate, 
second entry, and graduate programs 
 

5. During the next three years Trent will develop a limited number of new undergraduate 
programs (primarily in Health Sciences and the Environment) and new signature graduate 
programs (primarily, though not exclusively, in the Sciences) 
 

6. Trent's marketing will accurately convey what we do and who we are, with a focus on 
interactive pedagogy, the college experience, research activity, mentorship, and the preparation 
of our students for fulfilling professions and intellectual lives characterized by engaged 
citizenship, and a strong sense of social justice 
 

7. Trent will expand online course delivery in order to enhance student and faculty flexibility and 
facilitate timely completion of our students’ programs of study 
 

8. For the next three years Trent's signature areas for targeted marketing will be Sustainability and 
Environment; Canadian Studies and Indigenous Studies; Life and Health Sciences; and Critical 
Cultural Inquiry 
 

9. Trent will value teaching, research, and service (including community outreach) equitably, 
recognizing that career trajectories for TUFA members often foreground one or two of the 
traditional ‘pillars’ at different times throughout a career; CUPE members will be valued and 
respected for their teaching and scholarship 
 

10. Trent will aspire to be one of the Top 100 Employers in Canada, a workplace characterized by 
collegiality, fairness, respect, workload equity, and transparency 
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Appendix 2: Trent PVP Group Environmental Scan 

PVP Group Discussion on Environmental Pressures 
Dated: November 2021  
 

Career Preparation and Re-Skilling 
• Student career expectations and career readiness 

o Career paths for each degree – heavily tied to retention and enrolment of students 
• Co-ops, placements and internships are important to students and parents 

o Formal experiential learning opportunities are useful marketing tools 
o Needed to remain competitive 

• Employers wanting students with tangible skills (teamwork, writing skills, communication, 
critical thinking) 

• International students and parents focus on professional programs with defined career paths 
(Engineering, Law, Medicine, Business School)  

Global Issues 
• Climate Change 
• Pandemic 

o Technology competencies for students and faculty are at different levels  
o Mental health of students 
o How to create an on campus presence (staff, faculty & students) and community 

• Truth & reconciliation (Indigenization)  
• Diversity and inclusion 
• Poverty  
• Centre for Teaching and Learning & Career space can support the inclusion of global issues in 

curriculum  

Student Needs & Colleges 
• Colleges and extracurriculars maintain the ‘small university’ experience for students 
• Should be creating community for on and off-campus students 
• Mental Health programming and initiatives  

o Mental Health and student success is informed by 3 main areas (1) Anxiety (2) Sense of 
belonging (3) Efficacy 

o Key to student retention  

Strategic Mandate Agreement  
• Discussions for the next phase of SMA (SMA4) may be imminent 
• Maclean’s rankings and SMA can inform what areas the university could be developing. These 

metrics identify where Trent ranks comparatively to other Universities.  Some metrics are 
outside of Trent’s immediate control (e.g., graduate earnings) while others can be acted upon 
(e.g., experiential learning).  

• Graduation rates are important in SMA & Maclean’s rankings 
o We have a lower graduation rate comparatively  
o Entry averages and financial needs are major determinants of students exiting programs 

before graduation 
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Government Funding and Tuition 
• Trent is well past its government funding corridor and hence does not receive additional 

funding for increasing domestic enrollment.  The reliance on tuition revenue which has been 
subject to cuts and freezes emphasizes the reliance on international students.   

• Faculty: students ratios have been impacted which poses challenges for the ‘small class’ 
experience.  

• Laboratory exercises have been modified to deal with additional student numbers and space 
limitations. 

• Balance of University expansion to increase government funding but wanting to maintain the 
community based experiences for students and student to faculty ratio 

Additional Discussion  
• How can we differentiate our campuses while creating a cohesive Trent brand across both the 

Peterborough and Durham campuses? 
• How can we maintain a ‘small/community based university’ experience for students while 

expanding rapidly? 
• As Trent grows, what does it mean to be a ‘primarily undergraduate’ university? 
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Appendix 3: Trent Senate Group Activity  

Trent Senate Group Activity – ‘What about Trent must be preserved?’ 

Group 1 
• Diversity and social justice are key. 

Group 2 
• Important to reinvigorate liberal arts & science and this will lead to a transformation of 

research. 
• There is a need for students to continue to feel valued. 

Group 3 
• Trent needs to be present in dealing with any crisis that we (as a society) have. Need a more 

activist role. 

Group 4 
• There was a shared sense that Trent is unique—supportive and caring. 
• Trent provides opportunities for faculty and students to work together on research—especially 

community-based research. 

Group 5 
• Academic freedom is important and must underline anything we do. 
• The planning exercise must be tied to actions. 
• There are lessons we can take away from the pandemic-let’s not forget those (e.g., from remote 

and online learning) 
• Do we need a foundation year? This has been discussed over the years. Or maybe a first year 

course? 
• Should move the grading for first year to pass/fail. 
• Need to address questions of equity, access and quality of education. 

Group 6 
• The common theme of valuing and investing in student success and experience kept coming up. 
• Experiential learning a key. 
• We have niche programs and could develop more. 
• We have commitments to Indigenization and protecting the environment and these must be 

maintained. 
• Need to determine size we want to be. We are at approx. 10K now but we will likely continue 

to grow. Can still allow for small university feeling. 
• Need to provide support for students who want to participate in research or go on to grad 

studies. 
 
After the groups reported, Senate discussed how the academic plan could/does fit in with research and 
then went on to make more general comments. The following points were made: 
 

• The academic plan and the strategic research plan, need to be in alignment. 
• Trent values research and must be vigilant in promoting it. 
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• Community-based research offers faculty and students opportunities. 
• Teaching assistants are integral to undergraduate teaching. 
• How can we action this at Durham? It could look different there. Must remember that there is 

research taking place on that campus too. 
• There is a tension between the need for growth and the desire to stay small. 
• What is the value of an education based on assumptions made in the past? 
• When everything is changing, how can education prepare students to find solutions? 
• We are at a crossroads, now is the time to develop a new vision of liberal arts & science. 
• The best time is not the past—it is the time you can shape. 
• The opportunities we provide to UGR students to participate in community-based research are 

great. 
• Our student population is becoming more diverse. Maybe we need a first year course (required) 

that would allow students to come together—develop cultural competency. Give students a 
chance to explore. The course should not be grade based. 

• Need to keep online courses in the future—work well for languages. 
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Appendix 4: List of Academic Planning Themes from Selected Canadian 
Universities 
 

1. The Student Learning Experience 
2. Disciplinarity and Interdisciplinarity 
3. Reaching Beyond: Globalism, Diversity and Inclusion at Queen's 
4. Health Wellness and Community 
5. Student life, learning and success  
6. Academic quality / curriculum  
7. Engagement  
8. Bridging divides / interdisciplinarity  
9. Faculty and staff renewal  
10. Climate and environmental change raise urgent questions for virtually every field of endeavour 

and a need to come up with innovative solutions. 
11. Digital inter-connectivity and physical mobility of people generate complexity but also 

immense possibilities to accelerate collaboration and problem solving. 
12. Technology is simultaneously enabling, enhancing, and disrupting every sphere of life and 

work, as well as revolutionizing how we all learn, think, and create.  
13. Global power shifts translate into local tensions and inequities, highlighting the need for 

meaningful strategies to enhance international cooperation, economic inclusion, and social 
cohesion.  

14. The ethical and moral imperatives of social movements—such as #MeToo, #BlackLivesMatter, 
among others—need to inform our policies and direction as an academic community and as a 
force for good in the world. 

15. Pursuing academic growth 
16. Demonstrating resilience 
17. Developing intercultural competence 
18. Engaging our alumni and community 
19. Strengthen connections with ourselves 
20. Strengthen connections with our environment. 
21. Strengthen connections with communities 
22. To distinguish xxxx University as a leading student-centred institution of choice for students. 
23. To establish and promote xxxx University as an institution engaged in innovative research, 

scholarly, and creative activity 
24. To conduct community engagement and university service activities. 
25. To promote diversity and inclusive post-secondary educational opportunities. 
26. To foster academic program excellence, renewal, and development. 
27. To foster sustainable growth and development in academic programs and services.  
28. High-quality programs 
29. Innovative and impactful research, scholarship, and creative activities  
30. Commitment to social responsibility  
31. Anishinaabe miikana gichi kendaasiwin 
32. Delivering high-quality programs  
33. Enhancing xxxx’s culture of teaching and learning excellence 
34. Advancing access to education Supporting student potential  
35. Generating and supporting research, scholarly and creative activities  
36. Engaging with communities Advancing Truth and Reconciliation 
37. Developing and sustaining global perspectives  
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38. Championing inclusion 
39. Advancing life-long learning Developing people, places and systems 
40. Integrity and respect 
41. A unique student experience 
42. Freedom of thought and expression coupled with academic responsibility: 
43. The generation and mobilization of knowledge 
44. Innovation through disciplinary and transdisciplinary scholarly activities: 
45. Inclusivity, diversity, equity 
46. Reconciliation and decolonization 
47. Sustainable, accountable, transparent stewardship 
48. Global citizenship and responsibility Passionate community engagement 
49. Diversity, inclusivity, equity, and respect 
50. Exercising ethical wisdom 
51. Strengthen our connections among students, faculty, and staff. 
52. Truth and Reconciliation: Strengthen connections with our past, present, and future. 
53. Caring for our students 
54. Educating the whole person 
55. Critical thinking, creativity, emotional intelligence, resilience, entrepreneurial spirit, and 

technological competence 
 

Senate Meeting Materials   Page 41 of 143



Appendix 5: List of all Themes Identified  
 

• The instruction and research 
relationship  

• Indigenous issues and reconciliation 
• Technology (AI), on-line learning 

and program delivery innovation. 
• The environment and sustainability 
• Imposed growth and fiscal 

constraints (efficiency and 
effectiveness) 

• System differentiation, Identity and 
Competition 

• The dynamic interplay of research, 
teaching and learning 

• Diversity of faculty and staff 
• Respect for Indigenous knowledge  
• Interdisciplinary 
• Inclusive 
• Experiential learning and 

interdisciplinary 
• Excellence and innovation 
• Indigenous education and scholarship 
• Collaboration and partnership 
• Environmental sustainability 
• Dialogue and collegiality 
• Labour market alignment 
• Differentiation 
• Experiential learning 
• Co-op education 
• Innovation—program and delivery 
• Program focus  
• Proposed growth rates  
• Experiential learning 
• Campus integration 
• The teaching and research excellence 

relationship 
• Diversity 
• Class size (learning environment) 
• Community —the colleges 
• Trent's existing standing as a 

prestigious liberal arts and science 
school  

• Recognition of Indigenous heritage 
•  Alignment of marketing to the 

student experience 
• The challenge of differentiation in 

the Canadian university system.  
•  The meaning/ communicating the 

unique Trent 
• The research—teaching —service 

algorithm 
• On-line course delivery 
• Planning within a budget 
• Diversity, equity and inclusion 
• Selective growth 
• Indigenous 
• Environment 
• Growth and Fiscal directions for 

SMA 
• The teaching-research relationship 
• The value added components of the 

Trent undergraduate experience 
• Innovation in teaching (online) 
• Internationalization 
• Technology and on line learning 
• Diversity and Inclusion 
• Acquisition of Critical Thinking 

skills 
• Experiential Learning 
• The articulation of Trent's unique 

identity 
• Efficiency and fiscal health 
• Improve reputation and visibility 
• Continuous improvement 
• Culture of pride and respect  
• The environment 
• Indigenous knowledge and 

reconciliation 
• The teaching-research relationship 
• Marketable skills 
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Undergraduate Academic Policy Committee Report to Senate 
May 17, 2022 
 
Undergraduate Academic Policy Committee is recommending the following policies for 
Senate approval: 
 

1) Policy on Creating Interdisciplinary Schools 
2) Policy on Creating, Merging or Closing Academic Programs 
3) Policy on Terminating an Academic Program 

 
These policies were approved by Senate in 2015 and were to be reviewed in January 
2020. Submission includes copies of the proposed revised policies along with the 
current policies approved by Senate in 2015. 
 
Summary of Changes to Policies 
The Policies on Creating Interdisciplinary Schools and Creating, Merging or Closing 
Academic Departments have been updated to incorporate recommendations as per the 
TUFA Collective Agreement, Appendix L.  
 

• The creation of a new school will include a proposed governance model that 
specifies organizational processes and structures, including, where applicable, 
the responsibilities of the Director, Associate Director(s), and coordinator(s) for 
specific degrees and programs.  

• Members to be appointed to the new interdisciplinary school or new academic 
department will receive an updated appointment letter and confirmation of 
applicable personnel criteria for tenure and promotion. 

 
Based on feedback and generally accepted practices since initial approval in 2015, the 
Policies have been revised to streamline the approval processes and clarify the required 
documentation. Actual revisions are minimal; however, based on substantial content 
being shifted around, changes are not shown in markup.  
 
Consultation 
The policies have been shared with the Deans and TUFA Joint Committee for comment. 
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Policy on Creating Interdisciplinary Schools 
Category:  Academic (Students, Teaching, Faculty) 
Approval:  Senate 
Responsibility:  Office of Provost & Vice President Academic 
Date:  Approved January 13, 2015; revised May 17, 2022 [pending Senate approval] 

Policy Statement and Scope 
This Policy applies to the introduction of any new school to the University and defines a process 
for the creation of a new school that will be equivalent to an academic department at the 
University. The creation of a school will adhere to the Principles and Process as outlined in this 
Policy.  

As set out in the Trent Act, authority to establish and maintain schools at the University rests 
with Senate. A recommendation to create a school will be made to Senate by the Chair of the 
Academic Planning & Budget Committee.  

Authority to approve schools with respect to finances and facilities rests with the Board. 
Subsequent to Senate approval, a recommendation will be made to the Board of Governors by 
the President or Provost.  

Definition of a School 
A school is a duly constituted academic administrative unit approved by Senate and the Board. 
A school may be comprised of faculty members drawn from a host of disciplinary and 
interdisciplinary areas who are committed to fostering research, teaching and outreach 
activities on an interdisciplinary basis.  

Principles  
The structure and operations of a school may vary however at a minimum, will be guided by the 
same overarching principles and criteria, as follows: 

• be established to meet the University’s strategic goals 
• be established for purposes of philanthropy and external relations 
• be established to realize a critical mass of scholars in an area of societal and intellectual 

significance  
• align with and support approved academic and institutional priorities 
• pursue academic and financial partnerships outside the University 
• function as an academic administrative unit and be equivalent to an academic 

department 
• may be responsible for one or more undergraduate and graduate degree programs 
• may include the affiliation of one or more research centres 
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Proposal  
The Dean, in consultation with the relevant academic units and faculty, will prepare the 
proposed recommendation as per the procedures set out in this Policy. The Proposal will 
include the following documentation: 

1. Name of New School 

2. Effective Date – on which the new school will commence 

3. Rationale – provide a detailed rationale for the proposal to create a school, highlighting how 
the proposed school aligns with and supports approved academic and institutional priorities 

4. Degree Programs – list all undergraduate and graduate degree programs for which the 
school will be responsible 

5. TUFA Members – list all TUFA members who wish to request to be appointed or cross-
appointed to the new school or be affiliated with the school, at the time of submission 
TUFA faculty can request to be appointed or cross-appointed to the school according to the 
provisions of the TUFA CA III.9. 

6. Research Centres – list all research centres that will be affiliated with the school, at the time 
of submission 

7. External Partnerships – list any external partnerships (current and proposed) that the school 
will maintain and foster 

8. Governance Model – outline the proposed governance model that details organizational 
processes and structure, including responsibilities of Director, Associate Director (if 
applicable) and Program Coordinators for specific degrees and programs. Model should be 
consistent with Article VI.10 Role of Department Chair/Director and VI.11 Appointment of 
Chairs/Directors and include mechanisms to ensure that disciplinary or interdisciplinary 
backgrounds of all members of the school will be fairly considered. 

• Director – A school will be headed by a Director who will be a member of TUFA with all 
the rights and responsibilities of a Chair. They may be assisted by one or more faculty 
members who serve as coordinators for degree programs for which the school is 
responsible. The Director will report to a Dean(s) and will work with the Provost & Vice 
President Academic and the Vice President Research & Innovation on matters of 
academic partnerships and research and with the Vice President External Relations & 
Advancement on philanthropic matters. 

• Provisions in the TUFA Collective Agreement referencing departments apply mutatis 
mutandis to schools. Members appointed or cross-appointed to a school are members 
of the Faculty Council of the Faculty of Arts and Science.  

9. Budget – highlight anticipated revenue flows and expenses, including any new anticipated 
resources required, e.g., staff, space and infrastructure.  

Institutional Process  
A proposal to create a school may be initiated by faculty, Chair/Director, Dean or the Provost. If 
the creation of a new school results in one or more academic departments being closed or 
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merged, the relevant parts of the Policy on Creating, Merging or Closing Academic Departments 
will be followed simultaneously, including formal consultation between the appropriate Dean(s) 
and the department(s) in question. 

Regardless of where the proposal to create a school is initiated, the Dean(s) will be responsible 
for following the process below. 

1. Provost’s Planning Group – bring the plan for the school to PPG for discussion 

2. Formal Consultation – Dean will present plan and invite feedback from: 
• TUFA members who will or may be affected by the proposal 
• Relevant Decanal Councils and the Graduate Program Directors’ Committee, as 

appropriate 

3. TUFA Joint Committee – Dean consults with Joint Committee for consistency of the plan 
with the TUFA Collective Agreement 

4. Revision of Proposal – based on feedback, the Dean(s) may ask the proponents of the 
proposed school to provide additional information and/or to modify their plan 

5. Academic Planning & Budget Committee – the Dean will bring the proposal to AP&B for 
consideration and recommendation to Senate for approval. 

The submission will include: 
• Decanal Recommendation  
• Summary of process and consultation conducted with relevant dates 
• Proposal  

6. Senate and Faculty Board – the recommendation from the Academic Planning & Budget 
Committee will be forwarded to Faculty Board for Information and to Senate for Approval 

Note: Senate Notion of Motion – According to Senate By-law V, motions to Senate to alter 
the status of any academic department require notice of one month, duly made at the 
previous Senate meeting.  

7. Board of Governors – Once approved by Senate, the President or the Provost and Vice 
President Academic will take the proposal forward to the Board of Governors 

• For Information – If the proposal does not include additional finances or facilities, the 
Board of Governors will be notified of Senate’s decision 

• For Approval – If the proposal requires additional finances or facilities, the full proposal 
will be submitted to the Board of Governors for approval 

Communications Plan 
Subsequent to approval by Senate and the Board of Governors (if applicable), the relevant 
Dean(s) will be responsible for overseeing a communication plan that includes notifying: 

• Those affected by the decision, including Chairs/Directors, faculty members 
• Those responsible for Websites, Viewbook and Academic Calendars 
• Office of Registrar and Recruitment & Admissions 
• Students, as appropriate 
• Office of External Relations and Advancement 
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• Trent University Alumni Association 
• External partners and stakeholders, as appropriate 

Faculty – Transfers and Revised Letters of Appointment 
• The relevant Dean will provide affected members with updated letters of appointment 

or cross-appointment to reflect affiliation with the new school. 
• The Dean will confirm the applicable written criteria for tenure or permanency and 

promotion for each faculty members, in a manner consistent with Article VII.3.3.2 of the 
TUFA Collective Agreement. 

• In cases where faculty are moving to a newly established school where there is no 
‘receiving unit’, decanal agreement will be sufficient to approve the transfer, in 
reference to III.9 Voluntary Transfers and Cross-Appointments Between Academic Units 
and Campuses. 

 
 
Contact Officer: Manager, Office of the Provost & VP Academic  
Date for Next Review: September 2026  
Related Policies, Procedures & Guidelines: not applicable  
Policies Superseded by This Policy: not applicable 

Senate Meeting Materials   Page 47 of 143



 

Policy on Creating Interdisciplinary Schools 
Category: Academic (Students, Teaching, Faculty) 
Approval: Senate 
Responsibility: Secretary to Senate  

Date: Approved January 13, 2015  

Definitions: 

An interdisciplinary school is a duly constituted academic administrative unit approved by Senate and 
the Board. It is comprised of faculty members drawn from a host of disciplinary and interdisciplinary 
areas who are committed to fostering research, teaching, and outreach activities on an 
interdisciplinary basis. 
 
Scope of this Policy: 
 
This policy will apply to the introduction of any new interdisciplinary school. 
 
Policy Statement: 
 
In order to meet the University’s strategic goals, identified in approved planning documents, the 
University may find it desirable to create one or more interdisciplinary schools. 
 
Responsibilities: 
As set out in the Trent Act, authority to establish and maintain schools at the University rests with the 
Senate. Authority to approve schools with respect to finances and facilities rests with the Board. Any 
recommendation to create an interdisciplinary school will be made to the Senate by the Chair of the 
Academic Planning and Budget Committee. Any recommendation to create an interdisciplinary school will 
be made to the Board of Governors by the President or the Provost and Vice-President Academic. 
 
Principles for Interdisciplinary Schools: 

There are different models for interdisciplinary schools. A non-exhaustive list is included in Appendix I 

below. At a minimum, all interdisciplinary schools will meet the following criteria: 

1. An interdisciplinary school is an academic administrative unit established to realize a critical 
mass of scholars in an area of societal and intellectual significance. 

2. An interdisciplinary school aligns with and supports approved academic and institutional 
priorities. 

3.  An interdisciplinary school pursues academic and financial partnerships outside the 
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University. 
Procedures for the Creation of a New Interdisciplinary School: 

A proposal to create an interdisciplinary school may be initiated by one or more faculty members, 
department Chairs, Directors of a graduate program, Deans, or the Provost. In the event that the 
creation of a new interdisciplinary school would result in one or more academic departments being 
closed or merged, the relevant parts of the Policy on Creating, Merging or Closing Academic 
Departments will be followed simultaneously, including formal consultation between the appropriate 
Dean(s) and the department(s) in question. 
 
A proposal to create an interdisciplinary school must be accompanied by a plan that includes: 
 

1. An explanation of how the proposed interdisciplinary school aligns with and supports approved 
academic and institutional priorities. 

2. A list of the undergraduate and graduate degree programs for which it will be responsible, as 
applicable. 

3. A list of the research centres that will be affiliated with it, as applicable. 
4. A list of the external partnerships (current and proposed) it will maintain and foster. 5. A 

proposed governance model that is consistent with the TUFA Collective Agreement. 
5. The date on which the new interdisciplinary school is to commence. 
6. The name of the new interdisciplinary school. 
7. A list of TUFA faculty members who wish to request (according to the procedures in TUFA CA 

III.191) to be appointed or cross-appointed to the interdisciplinary school or to be affiliated 
with the interdisciplinary school, as applicable. 

8. A budget highlighting any new anticipated resources required, including but not limited to staff, 
space and infrastructure. 

9. A business plan indicating anticipated revenue flows and expenses. 
 

Regardless of where the proposal to create an interdisciplinary school is initiated, the following 
process will be followed: 

 
1. The appropriate Dean(s) will: 

a. bring the plan for the interdisciplinary school to the Provost’s Planning 
Group for discussion; 

b. present the plan to and invite feedback from all TUFA members of his/her Division 
(Humanities, Science, or Social Science); 

c. notify Faculty Board of the proposal to create a new interdisciplinary school; 
d. consult with the relevant Decanal Council(s) and the Graduate Program Directors’ 

Committee; 
e. consult with the Joint Committee on the Administration of the TUFA Collective 

Agreement for consistency of the plan with the TUFA Collective Agreement. 
 
 

1 All references to article and chapters in the TUFA Collective Agreement will be taken to refer to the 

2013-16 TUFA Collective Agreement. 
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2. The Dean(s) may ask the proponents of the proposed interdisciplinary school to provide 
additional information and/or to modify their plan in light of feedback received. 

3. The Dean(s) will forward the proponents’ plan, including the budget and the business plan, and 
his/her recommendation to the Academic Planning and Budget Committee for discussion and 
approval. 

4. A recommendation by the Academic Planning and Budget Committee to create an 
interdisciplinary school will be forwarded to Faculty Board for discussion and to Senate for 
approval. 

5. According to Senate By-law V, motions to Senate to create a new school require notice of one 
month, duly made at the previous Senate meeting. Motions require a simple majority vote of 
the members of Senate present, with abstentions counting in the negative. 

 
Documentation supporting a recommendation from the Academic Planning and Budget Committee 
to Senate to create an interdisciplinary school will include, at a minimum: 

 
1. A detailed rationale for the proposal to create an interdisciplinary school, highlighting how the 

proposed school aligns with and supports approved academic and institutional priorities. 
2. An account of the genesis of the proposal and of the consultation conducted. 
3. A list of the undergraduate and graduate degree programs for which the interdisciplinary 

school will be responsible, as applicable. 
4. A list of the research centres that will be affiliated with the interdisciplinary school, as 

applicable. 
5. A list of the external partnerships (current and proposed) the interdisciplinary school will 

maintain and foster. 
6. A proposed governance model that is consistent with the TUFA Collective Agreement. 
7. The date on which the new interdisciplinary school is to commence. 
8. The name of the interdisciplinary school. 
9. A list of TUFA faculty members who wish to request (according to the procedures in TUFA CA 

III.19) to be appointed or cross-appointed to the interdisciplinary school or to be affiliated with 
the interdisciplinary school, as applicable. 

10. A budget for the proposed interdisciplinary school, highlighting any new anticipated resources 
required, including but not limited to staff, space and infrastructure. 

11. A business plan indicating anticipated revenue flows and expenses. 
 

Documentation supporting a recommendation from the President or the Provost and Vice President 
Academic to the Board of Governors to create an interdisciplinary school will include, at a minimum: 

 
1. A detailed rationale for the proposal to create an interdisciplinary school, highlighting how the 

proposed school aligns with and supports approved academic and institutional priorities. 
2. A list of the undergraduate and graduate degree programs for which the interdisciplinary 

school will be responsible, as applicable. 
3. A list of the research centres that will be affiliated with the interdisciplinary school, as 

applicable. 
4. A list of the external partnerships (current and proposed) the interdisciplinary school will 

maintain and foster. 
5. A proposed governance model that is consistent with the TUFA Collective Agreement. 
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6. The date on which the new interdisciplinary school is to commence. 
7. The name of the interdisciplinary school. 
8. A list of TUFA faculty members who wish to request (according to the procedures in TUFA CA 

III.19) to be appointed or cross-appointed to the interdisciplinary school or to be affiliated with 
the interdisciplinary school, as applicable. 

9. A budget for the proposed interdisciplinary school, highlighting any new anticipated resources 
required, including but not limited to staff, space and infrastructure. 

10. A business plan indicating anticipated revenue flows and expenses. 
 

In addition, the relevant Dean(s) will be responsible for overseeing a communication plan 
that includes notifying: 

 
1. Those responsible for websites containing information about the new interdisciplinary school. 
2. Those responsible for revisions to Academic Calendar and View book copy. 
3. The Registrar’s Office and Recruiting and Admissions. 
4. The Chair of the Faculty Council Steering Committee. 
5. Students, as appropriate. 
6. External partners and stakeholders, as appropriate. 

 
Appendix 

Model A: 

In addition to the criteria listed above under ‘Principles’, Model A interdisciplinary schools will meet 
the following criteria: 

1. An interdisciplinary school is responsible for one or more graduate and undergraduate degree 
programs. 

2. One or more research centres may be affiliated with an interdisciplinary school 
3. An interdisciplinary school functions as a department, and TUFA faculty members appointed or 

cross-appointed to interdisciplinary schools have all the rights and responsibilities of TUFA 
members appointed or cross-appointed to departments. Provisions in the TUFA Collective 
Agreement referencing departments apply mutatis mutandi to interdisciplinary schools. 

4. Newly hired TUFA and CUPE faculty can be appointed to an interdisciplinary school in their 
letter of appointment to the University. 

5. Current TUFA faculty can request to be appointed or cross-appointed to an interdisciplinary 
school, according to the procedures specified in TUFA CA III.19. 

6. An interdisciplinary school is headed by a Director. He/she is a member of TUFA, has all the 
rights and responsibilities of a Chair, and reports to a Dean(s). He/she may be assisted by one 
or more faculty members who serve as coordinators for degree programs for which the 
interdisciplinary school is responsible. The Director works with the Vice President Academic 
and Provost and the Vice President Research and International on matters of academic 
partnerships and research and with the Vice President External Relations & Advancement on 
philanthropic matters. 

7. Teaching members appointed or cross-appointed to an interdisciplinary school are members of 
the Faculty Council of the Faculty of Arts and Science. 

8. The Faculty Council for any new interdisciplinary school is understood to have devolved its 
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authority on matters requiring Senate approval to the Faculty Council of the Faculty of Arts and 
Science. 

 
Model B: 

In addition to the criteria listed above under ‘Principles’, Model B interdisciplinary schools will meet 
the following criteria: 

 
1. An interdisciplinary school exists primarily for philanthropic and external relations purposes. 
2. TUFA faculty can request to be affiliated with an interdisciplinary school. Such an affiliation 

does not affect their letter of appointment to the University. Any TUFA member affiliated with 
an interdisciplinary school retains his/her departmental appointment or cross-appointment 
and all the rights and responsibilities associated with that appointment or cross-appointment. 

3. The Director of an interdisciplinary school is a member of TUFA. He/she retains his/her 
departmental appointment or cross-appointment, but a significant proportion of his/her duties 
involve working with the Vice President Academic and Provost and the Vice President Research 
and International on matters of academic partnerships and research and with the Vice 
President External Relations & Advancement on philanthropic matters. 

 

Contact Officer: 
Secretary to Senate 

Date for Next Review: 
January 2020 

Related Policies, Procedures & Guidelines 
a) N/A 

Policies Superseded by This Policy: 
a)  N/A 
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Policy on Creating, Merging or Closing 
Academic Departments 
Category:  Academic (Students, Teaching, Faculty) 
Approval:  Senate 
Responsibility:  Office of Provost & VP Academic 
Date:  Approved January 13, 2015; revised May 17, 2022 [pending Senate approval] 

Policy Statement and Scope 
This Policy will provide a process for the University to create a new academic department, 
merge existing academic departments or close an existing academic department.  
There are a number of possible reasons for creating, merging or closing academic departments. 
These may include: changes to academic programs being offered, creation of new schools, 
meeting the University’s strategic goals, or the current administrative structure of an academic 
department is deemed to be non-optimal by members of the academic department(s) and/or 
their Dean(s). 

As set out in the Trent Act, authority to determine the courses of study at the University rests 
with Senate. This policy will apply to new and existing academic departments that that have 
been approved by Senate and the Board. Recommendations under this Policy will be made to 
Senate by the Chair of the Academic Planning & Budget Committee.  

Subsequent to Senate approval, a recommendation to create, merge or close an academic 
department that has budgetary implications will be made to the Board of Governors by the 
President or the Provost. In the absence of budgetary implications, the President or the Provost 
will notify the Board of Governors of Senate’s decision to create, merge or close an academic 
department. 

Definition of Academic Department 
An academic department is a duly constituted academic administrative unit approved by Senate 
and the Board. An academic department is normally responsible for the delivery of 
undergraduate and/or graduate degree program(s). TUFA and CUPE members are appointed to 
academic departments in their letters of appointment to the University. Academic departments 
are chaired by members of TUFA consistent with TUFA CA VI.10 and VI.11. 
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Proposal 
The Dean, in consultation with the relevant academic units and faculty, will prepare the 
proposed recommendation as per the procedures set out in this Policy. The Proposal will 
include the following documentation: 

1. Name of Department to be created or closed or Name of Departments to be merged 
If the proposed merger results in a new academic department with a different name, 
the name of the new academic department. 

2. Effective Date – date that the creation, closure or merger will take effect 

3. Rationale – provide a detailed rationale indicating how the creation, merger or closure of 
the academic department(s) assists the University in meeting one or more of its approved 
strategic goals. 

4. Degree Programs – list all undergraduate and graduate degree programs under the 
responsibility of the academic department(s) at the time of proposal submission, and those 
that the academic department(s) will be responsible for following approval of the proposal. 

For mergers and closures, include a plan for determining how and where degree programs 
will be housed. If a degree program is to be terminated, the Policy on Terminating an 
Academic Program shall be followed. 

5. TUFA Members – list all TUFA members affiliated with the academic department(s) at the 
time of proposal submission, and those that will be affiliated with the academic 
department(s) following approval of the proposal. 

Include a plan for appointing or cross-appointing affected TUFA members to another 
academic department, whether it be an entirely new academic department, an existing 
academic department or interdisciplinary school, or a new academic department that is 
the result of the merger of two or more departments. This plan must be consistent with 
the provisions of the TUFA Collective Agreement. Any requests for appointment or cross-
appointment will be made according to the procedures of TUFA CA III.9 Voluntary 
Transfers and Cross-Appointments Between Academic Units and Campuses. 

6. Research Centres – list all research centres affiliated with the academic department(s) 
at the time of proposal submission, and those that will be affiliated with the academic 
department(s) following approval of the proposal. 

For mergers and closures, include a plan for determining the affiliation of research 
centres. 

7. Budget – highlight any anticipated savings and/or costs/resources associated with the 
creation, merger or closure, including but not limited to teaching staff, support staff, 
space and infrastructure.  
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Institutional Process 
A proposal to create, merge or close an academic program may be initiated by a Chair, Director, 
Dean, or the Provost. Regardless of where the proposal is initiated, the process below will be 
followed by the Dean(s). 

1. Provost’s Planning Group – bring the plan to PPG for discussion 

2. Notification to Chair(s) of the Department(s) being Merged or Closed – the Dean will 
notify the relevant Chair(s) and inform them that consultation with the broader academic 
community will be taking place 

3. Formal Consultation – Dean will present plan and invite feedback from: 

• Chair and Members of academic department(s) to be closed or merged 
• TUFA members who will or may be affected by the proposal (e.g., faculty that may 

wish to join a new academic department, cross-appointed faculty) 
• Relevant Decanal Council(s) and Graduate Program Directors’ Committee, as 

appropriate 

4. TUFA Joint Committee – Dean consults with Joint Committee for consistency of plan with 
the TUFA Collective Agreement 

5. Revision of Proposal – based on feedback, the Dean(s) may ask the proponents of the 
proposed new academic department to provide additional information and/or to modify 
their plan 

6. Academic Planning & Budget Committee – the Dean will bring the proposal to the 
Academic Planning & Budget Committee for consideration and recommendation to Senate 
for approval.  

The submission will include: 
• Decanal Recommendation 
• Summary of process and consultation conducted with relevant dates 
• Proposal 

7. Senate and Faculty Board – The recommendation from the Academic Planning & Budget 
Committee will be forwarded to Faculty Board for Information and to Senate for Approval 
Note: Senate Notion of Motion – according to Senate By-law V, motions to Senate to alter 
the status of any academic department require notice of one month, duly made at the 
previous Senate meeting.  

8. Board of Governors – Once approved by Senate, the President or the Provost and Vice 
President Academic will take the proposal forward to the Board of Governors  

• For Information – If the proposal does not include additional finances or facilities, 
the Board of Governors will be notified of Senate’s decision 

• For Approval – If the proposal requires additional finances or facilities, the full 
proposal will be submitted to the Board of Governors for approval 
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Communications Plan 
Subsequent to approval by Senate and the Board of Governors (if applicable), the relevant 
Dean(s) will be responsible for overseeing a communication plan that includes notifying: 

• Those affected by the decision, including Chairs/Directors, faculty members 
• Those responsible for Websites, Viewbook and Academic Calendars 
• Office of Registrar and Recruitment & Admissions 
• Students, as appropriate 
• Office of External Relations and Advancement 
• Trent University Alumni Association 
• External partners and stakeholders, as appropriate 

Faculty – Transfers and Revised Letters of Appointment 
• The relevant Dean will provide affected members with updated letters of appointment 

or cross-appointment to reflect new/revised affiliation with an academic department.  
• The Dean will confirm the applicable written criteria for tenure or permanency and 

promotion for each faculty member, in a manner consistent with Article VII.3.3.2 of the 
TUFA Collective Agreement. 

• In cases where faculty are moving to a newly established academic Department where 
there is no ‘receiving unit’, decanal agreement will be sufficient to approve the transfer, 
in reference to III.9 Voluntary Transfers and Cross-Appointments Between Academic 
Units and Campuses.  

 
 
Contact Officer: Manager, Office of the Provost & VP Academic  
Date for Next Review: September 2026  
Related Policies, Procedures & Guidelines: not applicable  
Policies Superseded by This Policy: not applicable 
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Policy on Creating, Merging or Closing 
Academic Departments 
Category: Academic (Students, Teaching, Faculty) 

Approval: Senate 

Responsibility: Secretary to Senate 

Date: Approved January 13, 2015 

Definitions: 
An academic department is a duly constituted academic administrative unit approved by Senate and 
the Board. An academic department is normally responsible for the delivery of degree program(s). 
TUFA and CUPE members are appointed to academic departments in their letters of appointment to 
the University. Academic departments are chaired by members of TUFA. For the purposes of this 
policy, the Business Administration Program, the Environmental & Resource Science/Studies Program, 
the Forensic Science Program, as well as existing graduate programs that are duly constituted stand‐ 
alone academic administrative units and approved as such by Senate and the Board, will be 
considered to be departments. 

 

Purpose/Reason for Policy: 
Senate may deem it necessary or desirable to create, merge or close one or more academic 
departments as a result of changes to the degree programs being offered, because the current 
administrative structure is deemed to be non‐optimal by the members of the academic department(s) 
and/or their Dean(s), and/or to meet the University’s strategic goals. 

Scope of this Policy: 
This policy will apply to all new academic departments and all currently existing academic 
departments that have been approved by Senate and the Board. 

 
Policy Statement: 
In order to meet the University’s goals, identified in approved planning documents, the University 
may find it necessary or desirable to create new academic departments and/or to merge or close 
existing academic departments. 

 
Responsibilities: 

As set out in the Trent Act, authority to establish and maintain academic departments at the 
University rests with the Senate. Authority to approve academic departments with respect to finances 
and facilities rests with the Board. Any recommendation to create, merge or close academic 
departments will be made to the Senate by the Chair of the Academic Planning and Budget 
Committee. Any recommendation to create, merge or close academic departments that has 
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budgetary implications will be made to the Board of Governors by the President or the Provost and 
Vice‐President Academic. In the absence of budgetary implications, the President or the Provost and 
Vice‐President Academic will notify the Board of Governors of Senate’s decision to create, merge or 
close academic departments. 

 

Procedures for Creating a New Academic Department: 
 

The following procedures are to be followed when an academic department is created de novo. 
A proposal to create a new academic department may be initiated by one or more faculty members, 

department Chairs, Directors of a graduate program, Deans, or the Provost. 
A proposal to create a new academic department must be accompanied by a plan that includes: 

1. A rationale for the creation of a new academic department that includes an explanation of 
how creating the new academic department will assist the University in meeting one or more 
of its approved strategic goals. 

2. A list of all the undergraduate and graduate degree programs for which the new academic 
department will be responsible. 

3. A list of the research centres that will be affiliated with the new academic department, as 
applicable. 

4. The date on which the new academic department is to commence. 
5. The name of the new academic department. 
6. A list of the TUFA members to be appointed or cross‐appointed to the new academic 

department. For those TUFA members currently employed by the University, any requests for 
appointment or cross‐appointment to the new department will be made according to the 
procedures of TUFA CA III.19.1 

7. A budget highlighting any new anticipated resources required, including but not limited to 
teaching staff, support staff, space and infrastructure. 

 
Regardless of where the proposal to create a new academic department is initiated, the following 
process will be followed: 

1. The appropriate Dean(s) will: 
a. bring the plan for the new academic department to the Provost’s Planning 

Group for discussion; 
b. present the plan to and invite feedback from all TUFA members of his/her 

Division (Humanities, Science, or Social Science); 
c. notify Faculty Board of the proposal to create a new academic department; 
d. consult with the relevant Decanal Council(s) and the Graduate Program 

Directors’ Committee, as applicable; 
e. consult with the Joint Committee on the Administration of the TUFA Collective 

Agreement for consistency of the plan with the TUFA Collective Agreement. 
2. The Dean(s) may ask the proponents of the proposed new academic department to provide 

additional information and/or to modify their plan in light of feedback received. 
 
 
 
 

 
1 All references to article and chapters in the TUFA Collective Agreement will be taken to refer to the 
2013‐16 TUFA Collective Agreement. 
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3. The Dean(s) will forward the plan to create a new academic department, including the budget, 
and his/her recommendation to the Academic Planning and Budget Committee for discussion 
and approval. 

4. A recommendation by the Academic Planning and Budget Committee to create a new 
academic department will be forwarded to Faculty Board for information and to Senate for 
approval. 

5. According to Senate By‐law V, motions to Senate to create any new academic department 
require notice of one month, duly made at the previous Senate meeting. Motions require a 
simple majority vote of the members of Senate present, with abstentions counting in the 
negative. 

 
Documentation supporting a recommendation from the Academic Planning and Budget Committee to 
Senate to create a new academic department will include, at a minimum: 

1. A detailed rationale for the proposal to create a new academic department, including an 
explanation of how the creation of the new academic department will assist the University in 
meeting one or more of its approved strategic goals. 

2. An account of the genesis of the proposal and of the consultation conducted. 
3. A list of the undergraduate and graduate degree programs for which the new academic 

department will be responsible. 
4. A list of the research centres that will be affiliated with the new academic department, as 

applicable. 
5. The date on which the new academic department is to commence. 
6. The name of the new academic department. 
7. A list of the TUFA members to be appointed or cross‐appointed to the new academic 

department. For those TUFA members currently employed by the University, any requests for 
appointment or cross‐appointment to the new department will be made according to the 
procedures of TUFA CA III.19. 

8. A budget highlighting any new anticipated resources required, including but not limited to 
teaching staff, support staff, space and infrastructure. 

 
Documentation supporting a recommendation from the President or the Provost and Vice President 
Academic to the Board of Governors to create a new academic department will include, at a 
minimum: 

1. A detailed rationale for the proposal to create a new academic department, including an 
explanation of how the creation of the new academic department will assist the University in 
meeting one or more of its approved strategic goals. 

2. A list of the undergraduate and graduate degree programs for which the new academic 
department will be responsible. 

3. A list of the research centres that will be affiliated with the new academic department, as 
applicable. 

4. The date on which the new academic department is to commence. 
5. The name of the new academic department. 
6. A list of the TUFA members to be appointed or cross‐appointed to the new academic 

department. For those TUFA members currently employed by the University, any requests for 
appointment or cross‐appointment to the new department will be made according to the 
procedures of TUFA CA III.19. 
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7. A budget highlighting any new anticipated resources required, including but not limited to 
teaching staff, support staff, space and infrastructure. 

 
In addition, the relevant Dean(s) will be responsible for overseeing a communication plan that 
includes notifying: 

1. Those responsible for websites containing information about the new academic department. 
2. Those responsible for revisions to Academic Calendar and Viewbook copy. 
3. The Registrar’s Office and Recruiting and Admissions. 
4. The Chair of the Faculty Council Steering Committee. 
5. Students, as appropriate 
6. External partners and stakeholders, as appropriate. 

 

Procedures for Merging or Closing one or more Academic Department(s): 
 

The following procedures are to be followed when one or more academic department(s) are to be 
merged or closed. 

 
A proposal to merge or close an academic department(s) may be initiated by one or more 

department Chairs, Directors of a graduate program, Deans, or the Provost. 
 

A proposal to merge or close an academic department(s) requires formal consultation between the 
appropriate Dean(s) and the department(s) to be merged or closed. 

 
A proposal to merge or close an academic department(s) must be accompanied by a plan that 

includes: 
1. A rationale for the proposed closure or merger of one or more academic department(s) that 

makes explicit how the proposed merger or closure assists the University in meeting one or 
more of its approved strategic goals. 

2. A list of all the undergraduate and graduate degree programs for which the affected academic 
department(s) are responsible at the time of the proposed merger or closure. 

3. A list indicating which academic department(s) or interdisciplinary school will be responsible 
for which undergraduate and graduate degree programs after the proposed closure or merger. 

4. A list indicating which research centres will be affiliated with which academic department(s) or 
interdisciplinary school after the proposed closure or merger, as applicable. 

5. The date on which the closure or merger is to take effect. 
6. If the proposed merger results in a new academic department with a different name, the 

name of the new academic department. 
7. A plan for appointing or cross‐appointing, according to the procedures of TUFA CA III.19, 

affected TUFA members to another academic department, whether that be an existing one, a 
new one that is the result of the merger of two or more departments (or parts thereof), an 
entirely new department, or an interdisciplinary school to which TUFA faculty may be 
appointed. This plan must be consistent with the provisions of the TUFA Collective Agreement. 

8. A budget highlighting any anticipated savings and/or new resources required, including but not 
limited to teaching staff, support staff, space and infrastructure. 

9. Should the department(s) wish to, a written report from the department(s) concerned 
describing the level of support within the department(s) for the proposed closure or merger 
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and the department’s analysis of the perceived costs and benefits of the proposed closure or 
merger. 

 
Regardless of where the proposal to merge or close an academic department(s) is initiated, the 
following process will be followed: 

1. The appropriate Dean(s) will: 
a. notify the Chair(s) of the department(s)to be merged or closed under the proposal that 

he/she is undertaking consultation with the broader academic community about 
closing or merging the academic department(s); 

b. bring the proposed plan to the Provost’s Planning Group for discussion; 
c. present the proposed plan to and invite feedback from all TUFA members of his/her 

Division (Humanities, Science, or Social Science); 
d. notify Faculty Board of the proposal to merge or close an academic department(s); 
e. consult with the relevant Decanal Council(s) and the Graduate Program 

Directors’ Committee, as appropriate; 

f. consult with the Joint Committee on the Administration of the TUFA 
Collective Agreement for consistency with the TUFA Collective Agreement. 

2. The Dean(s) will forward the plan to close or merge an academic department(s), including the 
budget, and his/her recommendation to the Academic Planning and Budget Committee for 
discussion and approval. 

3. A recommendation by the Academic Planning and Budget Committee to merge or close an 
academic department(s) will be forwarded to Faculty Board for information and to Senate for 
approval. 

4. According to Senate By‐law V, motions to Senate to alter the status of any academic 
department require notice of one month, duly made at the previous Senate meeting. Motions 
require a simple majority vote of the members of Senate present, with abstentions counting in 
the negative. 

 
Documentation supporting a recommendation from the Academic Planning and Budget Committee to 
Senate to close or merge an academic department(s) will include, at a minimum: 

1. A detailed rationale for the proposal to merge or close an academic department(s) that makes 
explicit how the proposed merger or closure assists the University in meeting one or more of 
its approved strategic goals. 

2. An account of the genesis of the proposal and of the consultation conducted. 
3. A list of all the undergraduate and graduate degree programs for which the affected academic 

department(s) are responsible at the time of the proposed merger or closure. 
4. A list indicating which academic department(s) or interdisciplinary school will be responsible 

for which undergraduate and graduate degree programs after the proposed closure or merger. 
5. A list indicating which research centres will be affiliated with which academic department(s) or 

interdisciplinary school after the proposed closure or merger, as applicable. 
6. The date on which the merger or closure is to take effect. 
7. If the proposed merger results in a new academic department with a different name, the 

name of the new academic department. 
8. A plan for appointing or cross‐appointing, according to the procedures of TUFA CA III.19, 

affected TUFA members to another academic department, whether that be an existing one, a 
new one that is the result of the merger of two or more departments (or parts thereof), an 
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entirely new department, or an interdisciplinary school to which TUFA faculty may be 
appointed. This plan must be consistent with the provisions of the TUFA Collective Agreement. 

9. At the discretion of the department(s), a written report from the department(s) concerned 
describing the level of support within the department(s) for the proposed closure or merger 
and the department’s analysis of the perceived costs and benefits of the proposed closure or 
merger. 

10. A budget highlighting any anticipated savings and/or new resources required, including but not 
limited to teaching staff, support staff, space and infrastructure. 

 
Should the proposed merger or closure of one or more academic department(s) involve finances or 
facilities requiring approval by the Board, the documentations supporting a recommendation from 
the President or the Provost and Vice‐President Academic to the Board of Governors will include, at a 
minimum: 

1. A detailed rationale for the proposal to merge or close an academic department(s) that makes 
explicit how the proposed merger or closure assists the University in meeting one or more of 
its approved strategic goals. 

2. A list of all the undergraduate and graduate degree programs for which the affected academic 
department(s) are responsible at the time of the proposed merger or closure. 

3. A list indicating which academic department(s) or interdisciplinary school will be responsible 
for which undergraduate and graduate degree programs after the proposed closure or merger. 

4. A list indicating which research centres will be affiliated with which academic department(s) or 
interdisciplinary after the proposed closure or merger, as applicable. 

5. The date on which the merger or closure is to take effect. 
6. If the proposed merger results in a new academic department with a different name, the 

name of the new academic department. 
7. A plan for appointing or cross‐appointing, according to the procedures of TUFA CA III.19, 

affected TUFA members to another academic department, whether that be an existing one, a 
new one that is the result of the merger of two or more departments (or parts thereof), an 
entirely new department, or an interdisciplinary school to which TUFA faculty may be 
appointed. This plan must be consistent with the provisions of the TUFA Collective Agreement. 

8. A budget highlighting any anticipated savings and/or new resources required, including but not 
limited to teaching staff, support staff, space and infrastructure. 

 
Should the proposed merger or closure of one or more academic department(s) not involve additional 
finances or facilities, the President or the Provost and Vice‐President Academic will notify the Board 
of Governors of the Senate decision. 

 
In addition, the relevant Dean(s) will be responsible for overseeing a communication plan that 
includes notifying: 

1. Those responsible for websites containing information about the academic department(s). 
2. Those responsible for revisions to Academic Calendar and Viewbook copy. 
3. The Registrar’s Office. 
4. The Chair of the Faculty Council Steering Committee. 
5. The Trent University Alumni Association. 
6. Students, as appropriate. 
7. External partners and stakeholders, as appropriate. 
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Contact Officer: 
Secretary to Senate 

Date for Next Review: 
January 2020 

Related Policies, Procedures & Guidelines 
a) N/A 

Policies Superseded by This Policy: 
a)  N/A 
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Policy on Terminating an Academic Program 
Category:  Academic (Students, Teaching, Faculty) 
Approval:  Senate 
Responsibility:  Office of Provost & VP Academic 
Date:  Approved January 13, 2015; revised May 17, 2022 [pending Senate approval] 

Policy Statement and Scope 
This Policy will define a process for the University to initiate the termination of an existing 
academic program as a result of declining enrolment, reduction or realignment of resource 
allocations or to meet the University’s strategic goals. 

The Policy will apply to all academic programs (as defined under Definitions) delivered in any 
modality or in any location. Closure should not result in students being unable to complete the 
Program they are registered in, within the standard time for completion for that Program. 

As set out in the Trent Act, authority to determine the courses of study at the University rests 
with Senate. Recommendations under this Policy will be made to Senate by the Chair of the 
Academic Planning & Budget Committee.  

Definitions 
• Termination – for purposes of this policy, termination of an academic program will be 

considered equivalent to the closure or discontinuation of an academic program. 
Termination refers to the closure of admissions and deletion from the academic calendar. 
Once terminated and reported to Quality Council, a program cannot be offered again 
without going through the formal process for creating a new program as outlined in Trent’s 
Institutional Quality Assurance Policy.  

• Suspension – the suspension of a program would be considered a temporary pause in 
offering the program. Suspension of a program may be initiated by a Dean or the Provost 
and will be reported to Senate. 

• Academic Program – an academic program is any undergraduate or graduate degree 
program or graduate diploma offered in full or in part, or conjointly by the University in 
partnership with another post-secondary institution. 
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Proposal 
The Dean, in consultation with the relevant academic unit(s), will prepare the proposed 
recommendation as per the procedures set out in this Policy. The Proposal will include the 
following documentation: 

1. Name of Academic Program 

2. Effective Date – date on which the academic program will no longer be offered.  

This date will normally be within twelve months following Senate approval. In the interim, 
unless otherwise specified, no students will be accepted into the academic program or 
permitted to declare a major or joint major, as appropriate. 

3. Rationale – provide a detailed rationale for the proposal to terminate the academic 
program, citing explicitly the major considerations prompting the recommendation (for 
example, changes in the disciplinary/interdisciplinary landscape prompting curricular 
reform, low student demand, insufficient faculty resources, poor quality; may include 
information from recent cyclical academic program review) 

4. Enrolment Data – provide enrolment data for the most recent 5 years 

5. TUFA Members – list all faculty currently affiliated with the academic program 

6. Closure Plan  
• Students – include a plan to ensure that all students enrolled in the program will 

be able to complete the academic program as planned 
• Support – include details on the type and level of support that will be required 

by the department to ensure students in the academic program will be able to 
complete their degree  

Institutional Process 
A proposal to terminate an academic program may be initiated by a Chair, Director, Dean, 
Provost or the Cyclical Program Review Committee. Regardless of where the proposal to stop 
offering an academic program is initiated, the process below will be followed by the Dean(s). 

1. Provost’s Planning Group – discuss feasibility of continuing to offer the academic program, 
e.g., academic planning, budgetary reasons  

2. Notification to Chair/Director – the Dean will notify the Chair/Director responsible for the 
academic program being terminated and inform them that consultation with the broader 
academic community will be taking place 

3. Formal Consultation – Dean will present plan and invite feedback from: 
• Chair and Members affiliated with the academic program being terminated 
• Relevant Decanal Council(s) and the Graduate Program Directors’ Committee, as 

appropriate 

4. TUFA Joint Committee – Dean consults with Joint Committee for consistency of plan with 
the TUFA Collective Agreement 
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5. Academic Planning & Budget Committee – the Dean will bring the proposal to AP&B for 
consideration and recommendation to Senate for approval 

The submission will include: 
• Decanal Recommendation 
• Summary of process and consultation conducted with relevant dates 
• Proposal  

6. Senate and Faculty Board – the recommendation from the Academic Planning & Budget 
Committee will be forwarded to Faculty Board for Information and to Senate for Approval 

Note: Senate – Notion of Motion – according to Senate By-law V, motions to Senate to alter 
the status of any academic department require notice of one month, duly made at the 
previous Senate meeting. 

Communications Plan 
Subsequent to approval by Senate, the relevant Dean(s) will be responsible for overseeing a 
communication plan that includes notifying: 

• Those affected by the decision, including Chairs/Directors, faculty members 
• Those responsible for Websites, Viewbook and Academic Calendars 
• Office of Registrar and Recruitment & Admissions, Trent International and Academic 

Advisors 
• Current students of deadline for declaring their major, as appropriate 
• Provincial bodies, e.g., Ontario Universities Application Centre, accreditation 

councils), as appropriate 
• External partners and stakeholders, as appropriate 

External Reporting 
In the first year in which a terminated academic program is no longer being offered, notice of 
Senate approved decisions will be provided in annual reports by the Provost to Quality Council 
and the Ministry as required.  

A program under suspension will not be reported to Quality Council and the Ministry. 

Prior to the date by which the Academic Planning & Budget Committee is recommending that 
the academic program be terminated, a Dean or the Provost may recommend to AP&B that the 
program be offered again. 
 
 
Contact Officer: Manager, Office of the Provost & VP Academic  
Date for Next Review: September 2026  
Related Policies, Procedures & Guidelines: not applicable  
Policies Superseded by This Policy: not applicable 
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Policy on Terminating an Academic Program 
Category: Academic (Students, Teaching, Faculty) 
Approval: Senate 
Responsibility: Secretary to Senate 
Date: Approved January 13, 2015 

Definitions:
An academic program is a sequence of courses that satisfies or partially satisfies the requirements for 
completion of a degree or diploma. 

Purpose/Reason for Policy: 
Senate may deem it necessary or desirable to stop offering an academic program as a result of 
declining enrolment or reduction or realignment in resource allocations, or to meet the University’s 
strategic goals. 

Scope of this Policy: 
This policy will apply to all academic programs delivered in any modality or in any location. 

Policy Statement: 
In order to meet the University’s goals, identified in approved planning documents, the University 
may find it necessary or desirable to add new academic programs or to stop offering existing 
academic programs. 

Responsibilities: 

As set out in the Trent Act, authority to determine the courses of study at the University rests with 
the Senate. Any recommendation to stop offering an academic program will be made to the Senate 
by the Chair of the Academic Planning and Budget Committee. 

Procedures: 
A proposal to stop offering an academic program may be initiated by a department Chair, a Director 

of a graduate program, a Dean, the Provost, or the Cyclical Program Review Committee. 

A proposal to stop offering an academic program requires formal consultation between the appropriate 
Dean(s) and the department responsible for the academic program to be terminated. The department 
may wish to provide a written report to the Dean indicating the level of support within the department 
and the department’s analysis of the perceived costs and benefits of the proposed termination. 

Regardless of where the proposal to stop offering an academic program is initiated, the following 
process will be followed: 
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1. The appropriate Dean will notify the Chair of the Department or the Director of the Graduate 
Program responsible for the academic program that he/she is undertaking consultation with 
the broader academic community about terminating the academic program. 

2. The appropriate Dean will 
a. consult with the Provost’s Planning Group (PPG); 
b. notify Faculty Board of the proposal to terminate an academic program; 
c. consult with the relevant Decanal Council(s), the Trent-Fleming School of Nursing 

Council, the School of Education Program Committee, and the Graduate Program 
Directors’ Committee, as appropriate. 

3. The Dean will forward his/her recommendation to the Academic Planning and Budget 
Committee, along with a proposal that includes, at a minimum: 

a. A detailed rationale for the proposal to stop offering the academic program, citing 
explicitly the major considerations prompting the recommendation (for example, 
changes in the disciplinary/interdisciplinary landscape prompting curricular reform, low 
student demand, insufficient faculty resources, poor quality). 

b. The date on which the academic program will no longer be offered. This date will 
normally be no sooner than one full academic year after the recommendation is 
brought to Senate. In the interim, unless otherwise specified, no students will be 
accepted into the program or permitted to declare a major or joint major, as 
appropriate. 

c. A plan to ensure that all students enrolled in the program will be able to complete the 
program as planned. 

d. In cases where the recommendation to stop offering an academic program was 
initiated by the Cyclical Program Review Committee, the executive summary of the 
latest external review. 

e. Enrolment data for the academic program for the most recent 5 years. 
f. A list of tenured and tenure-track faculty currently affiliated with the academic 

program. 
g. At the discretion of the department responsible for the academic program, a written 

report from the department concerned describing the level of support within the 
department for the proposed termination of the academic program and the 
department’s analysis of the perceived costs and benefits of the proposed closure or 
merger. 

4. If the recommendation to stop offering an academic program was initiated by the Cyclical 
Program Review Committee, and the Academic Planning and Budget Committee considers that 
there are academic planning and/or budgetary reasons to continue to offer the program, the 
Academic Planning and Budget Committee will request that the Cyclical Program Review 
Committee submit a report to the Academic Planning and Budget Committee proposing 
strategies for quality improvement, with timelines for reporting. After having received and 
discussed the report, the Academic Planning and Budget Committee will consult with the 
Provost’s Planning Group about the feasibility of continuing to offer the academic program. 

5. A recommendation by the Academic Planning and Budget Committee to stop offering an 
academic program will be forwarded for information to: 

a. all members of the unit(s) responsible for the academic program 
b. Faculty Board 
c. the Joint Committee on the Administration of the TUFA Collective Agreement 
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6. A recommendation by the Academic Planning and Budget Committee to stop offering an 
academic program will be forwarded to Senate for approval. 

 
The recommendation from the Academic Planning and Budget Committee to Senate will include, at a 
minimum: 

1. A detailed rationale for the proposal to stop offering the academic program, citing explicitly 
the major considerations prompting the recommendation (for example, changes in the 
disciplinary/interdisciplinary landscape prompting curricular reform, low student demand, 
insufficient faculty resources, poor quality). 

2. The date on which the academic program will no longer be offered. This date will normally be 
no sooner than one full academic year after the recommendation is brought to Senate. In the 
interim, unless otherwise specified, no students will be accepted into the program or 
permitted to declare a major or joint major, as appropriate. 

3. A plan to ensure that all students enrolled in the program will be able to complete the 
program as planned. 

4. In cases where the recommendation to stop offering an academic program was initiated by 
the Cyclical Program Review Committee, the executive summary of the latest external review. 

5. Enrolment data for the academic program for the most recent 5 years. 
6. A list of tenured and tenure-track faculty currently affiliated with the academic program. 
7. At the discretion of the department responsible for the academic program, a written report 

from the department concerned describing the level of support within the department for the 
proposed termination of the academic program and the department’s analysis of the 
perceived costs and benefits of the proposed closure or merger. 

 
In addition, the relevant Dean will be responsible for overseeing a communication plan that includes: 

1. Informing current students so they have a chance to declare the major, as appropriate. 
2. Revisions to websites containing information about the academic program. 
3. Revisions to Academic Calendar and View book copy, as appropriate. 
4. Informing the Registrar’s Office, Academic Advisors, TIP, and Recruiting and Admissions. 
5. Informing provincial bodies (for example, the Ontario Universities Application Centre and the 

Teacher Education Accreditation Council), as appropriate. 
6. Informing external partners and stakeholders, as appropriate. 

 
Prior to the date by which the Academic Planning and Budget Committee is recommending that the 
University stop offering the program, a Dean or the Provost may recommend to the Academic 
Planning and Budget Committee that the academic program be offered again. 
After appropriate consultation, including with the Cyclical Program Review Committee, the Academic 
Planning and Budget Committee may recommend to Senate that the academic program be continued. 

 
In the first year in which an academic program is no longer being offered, notice of Senate approved 
decisions to that effect will be provided in annual reports by the Provost to the Ministry of Training, 
Colleges, and Universities and to the Quality Council 

 

Contact Officer: 
Secretary to Senate 
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Date for Next Review: 
January 2020 

Related Policies, Procedures & Guidelines 
a) N/A 

Policies Superseded by This Policy: 
a)  N/A 

Senate Meeting Materials   Page 70 of 143



 

Senate Report 

May, 2022 
 

This report to Senate contains three items: 

1. Annual Report of the Research Policy Committee (for approval) 

2. Research Data Management Policy Update (Federal mandate, for information) 

3. Trent University Commercialization Framework (Provincial mandate, for 

information) 
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Annual Report of the Research Policy Committee 
Prepared for Senate, May 17, 2022 
RPC Committee Activity 
During the 2021-22 academic year, the Research Policy Committee (RPC) met seven (7) times at 
monthly meetings led by Chair, Dr. Cathy Bruce, Vice President, Research & Innovation.  The 
Committee’s policy work resulted in the March 25, 2022 Board of Governors approval of the 
Policy on Funded Research Agreements and an associated Guideline.  Early work has been 
initiated to review Guidelines on Indirect Costs of Research (including an analysis of overhead).  

Members of the Research Policy Committee also established a working group associated with 
the Commercialization Mandate Policy Framework (provincial requirement) further to the 
Ministry of Colleges and Universities’ Intellectual Property Action Plan. MCU states that the 
implementation of the Commercialization Framework is intended to strengthen focus on the 
generation and management of IP and improve commercialization outcomes across campuses, 
while accounting for institutional diversity within the sector. Trent University’s 
Commercialization Framework was posted to the Office of Research and Innovation website at 
the end of April, 2022. 

The Research Policy Committee endorsed the establishment of a new Trent Arts Research 
Group, an interdisciplinary research group of educators, practitioners, and theorists engaged in 
arts-based research and practices. The purpose of this research group is to support research 
dissemination and project development by creating a collective space for people in the arts at 
Trent to work together as a community.  

Research Activity and Grants  
With respect to Trent University faculty research activity, there are currently 493 active faculty 
research projects underway which required a human (399), animal (71), or bio safety (22) 
certification (including a total of 133 funded projects started in 2021 valued at $2,898,793.84 
CAD). Among the research projects underway, there are 129 currently active Tri-Council Agency 
funded projects, with a total of $20,855,789.14 in total funding: 

• 6 CIHR with a total of $1,239,303 in funding 
• 72 NS ERC with a total of $12,908,008.95 in funding 
• 51 SSHRC with a total of $6,708,477.19 in funding 

There was a 37% increase in Trent Tri-Council grant applications in the 2021-22 academic cycle. 
These are indicators of strong research activity, particularly given that in the same period there 
were over 50 unfunded COVID-related research extensions provided. These extensions make 
existing projects active for a longer period of time. We expect project totals to shift over time. 

For non-Tri-Council funding, Trent was identified as #1 in Ontario and #2 in Canada for funding 
growth of industry and community partnership grants for primarily undergraduate universities, 
in January 2022 (Research Infosource), and in the Top 3 for “publication impact”.  
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Research Awards 
In addition to the Distinguished Research Award (awarded to Dr. Dave Patton), the new Early 
Career Researcher Award was launched. The award is for two outstanding early career 
researchers at Trent University in each year. In this inaugural year, the applications were 
extremely meritorious and as an exception, three awards were received: Dr. Karen Blair, Dr. 
Graham Raby, and Dr. Elizabeth Russell were the recipients for the 2021-22 award.  

The Research Policy Committee and subcommittees also awarded 22 internal research grants as 
seed funding for a range of projects and knowledge mobilization activities of Trent researchers. 

Research Ethics Board 
From May 1, 2021 to March 31, 2022, the Research Ethics Board (REB) reviewed 30 faculty, 38 
graduate, and 2 undergraduate applications. The are no files awaiting review. Twenty-two 
protocols are currently pending a response from the applicant. The Indigenous Ethics 
Committee reviewed 14 of the applications submitted to the REB which focused on Indigenous 
persons, knowledge, culture, or traditions. Over the same period, 34 undergraduate 
applications were delegated for review to Departmental Review Committees. The Research 
Ethics Appeals Board Subcommittee, which reviews appeals of REB decisions, had no formal 
activity. Members of the Research Policy Committee and the Office of Research and Innovation 
were involved in some advising activities as it relates to ethics approvals. 

The REB continues to review and contribute to supplementary aides for researchers, including 
guidelines for the Use of Incentives, Reimbursements, and Compensation in Human Participant 
Research, and inclusive language for gender and racial self-identification.  Additional guidelines 
regarding Legal Support to Maintain Researcher-Participant Confidentiality are under review. 

Respectfully submitted, by Chair, Dr. Cathy Bruce, Vice President, Research & Innovation and the 
2021-22 Research Policy Committee. 
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Research Data Management Policy Update (Federal mandate, for information)  
Background: In March 2021 the Tri-Agency released its Research Data Management Policy “to 
support Canadian research excellence by promoting sound research data management and 
data stewardship practices.” The policy requires postsecondary institutions and research 
hospitals eligible to administer CIHR, NSERC or SSHRC funds to meet requirements associated 
with the three pillars of this policy.  

Progress: Research, Library and IT plus faculty and graduate working group has been meeting 
biweekly this term (members: Barbara Znamirowski, Dwayne Collins, Ian Thomson, Tim 
MacInnes, Ashley Horne, Wesley Burr, Lynne Davis, Liana Brown, Jamie Muckle, Devon Howell) 
will develop Trent University’s Institutional Research Data Management strategy. This strategy 
will outline how the University will enable and support best practices in research data 
management. The working group will be guided by stakeholders' advice regarding current 
practices and opportunities for improved support. A faculty survey inquiring about users’ 
current research data management activity has been developed and is under review. Once 
ready, it will be promoted in a special communique issued by the Office of Research and 
Innovation pointing to the survey on myTrent. The survey is being shared with the following 
groups in advance of its release: PVP, PPG, TUFA, Research Ethics Board, Research Policy 
Committee, Indigenous Ethics Research Council and Indigenous Studies. 
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Trent University Commercialization Framework (Provincial mandate, for information) 
Background: Ministry of Colleges and Universities’ Intellectual Property Action Plan 
commitment to develop a Commercialization Mandate Policy Framework for colleges and 
universities is underway. MCU states that the implementation of the Policy Framework is 
intended to strengthen focus on the generation and management of IP and improve 
commercialization outcomes across campuses, while accounting for institutional diversity 
within the sector. MCU required that the framework be posted on websites by April 29, 2022.  

Progress: Trent U working group: VPRI Cathy Bruce, Faculty: Gyles Iannone, Naomi Nichols, 
Andrew Vreugdenhil, Staff: Christopher Rooney, Ashley Horne and Martin Yuill have been 
meeting on a biweekly basis this term to draft the institutional commercialization framework 
document.  Work is complete. 

Smaller Institutions working group: Lakehead, Laurentian, Nipissing, OCADU and Trent have 
been meeting on a biweekly basis this term. Consensus across Ontario Council of University 
Researchers (OCUR) to develop short framework documents.  

Trent Consultation: PPG April, TUFA JC April, Senate Exec May, Faculty Board May, Senate May, 
Board of Governors, June.  

Document posted April 29, 2022: 

Commercialization Framework - Research & Innovation - Trent University 
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Trent University Commercialization Framework 
Background 
In 2019, the Ontario government established the Expert Panel on Intellectual Property to develop a 
strategic approach to generating, protecting and commercializing intellectual property (IP), including IP 
that stems from university research. The Expert Panel released the Intellectual Property Action Plan in 
July 2020. One of the primary commitments of the Plan is clarification of the commercialization 
mandates for postsecondary institutions. This resulted in a mandate from the Ontario government that 
each publicly assisted university and college post, on their websites, a Commercialization Policy 
framework that demonstrates commitment to the management and protection of IP with a view to 
maximizing commercialization opportunities, protecting Ontario interests, and strengthening the 
Ontario economy. Trent University will use the commercialization policy framework outlined below to 
develop an Annual Commercialization Plan, in compliance with the Ontario Commercialization Policy 
Framework, and which will be posted publicly. 

The Trent University Faculty Association’s Collective Agreement (TUFA-CA) defines “intellectual 
property” as “any result of intellectual or artistic activity, regardless of format”  

Intellectual property is protected by law; in Canada this includes patents, copyright, industrial designs, 
trademarks, and trade secrets. Notwithstanding this protection, much of the research conducted at 
Trent is freely shared by our researchers to advance knowledge and serve the public by contributing to 
basic science, informing public policy and debate, or contributing to the intellectual commons.  We 
value and affirm such contributions as these are central to our mission as a public institution. At the 
same time, we recognize Trent’s potential to serve the public interest by having some of our research 
stimulate commercial economic activity.  This policy framework confirms Trent University’s commitment 
to support the commercialization of IP stemming from university research activities.   

Framework 
1. A commitment to the management and protection of IP  

Trent University is committed to the cultivation, management, and protection of Intellectual 
Property in a manner that best supports commercialization, innovation (social and/or 
technological), and entrepreneurship by researchers at Trent. The University aims to cultivate, 
manage, and protect IP, especially where doing so will:  
 

• provide benefit to Ontario and to Canada 
• strengthen and enhance our relationships with partners  
• bolster economic activity in the communities of Peterborough and the Kawarthas, Durham, and 

the eastern Greater Toronto Area 
• reward our inventors for their creativity and provide opportunities to take inventions to market 
• provide opportunities for students and postdoctoral fellows and further encourage and 

incentivize innovation and entrepreneurship 
• enhance relationships with the University’s sponsors, partners,  licensees, and receptors 
• invest in our students as future contributors to Ontario’s economy 

Link for the Government of Canada’s directive on safeguarding research. 
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For faculty members, the IP commitment is outlined in Article IX of the: 

 Trent University Faculty Association Collective Agreement.  

For graduate students, the IP commitment is outlined in the: 

Guidelines for the Use and Ownership of Intellectual Property Developed by Graduate Students at Trent 
University.  

2. Defined roles and responsibilities 
Office of Research and Innovation 

The Office of Research and Innovation (ORI) is the primary administrative department responsible for 
the provision of services to support the cultivation, management, and commercialization of IP at Trent 
University.   

Entrepreneurship and Social Innovation Centre 

The Entrepreneurship and Social Innovation Centre (ESIC) is responsible for providing information, 
education, programming, and support for innovation (social and/or technological) and entrepreneurship 
activities and skills development. 

Researchers 

Ownership of intellectual property lies with the researchers. Researchers who wish to leverage 
innovative ideas should inform the ORI, both to avail themselves of assistance and in recognition of the 
University’s first right to carry out the development of intellectual property towards commercialization.  

3. A commitment to increase IP capacity through IP Education and Awareness  
Trent University, through the ORI and ESIC, is committed to increasing IP capacity by providing: 

• Education on the potential benefits of IP disclosure, data management, and commercialization 
including online resources: 

o Intellectual Property Course 
o Knowledge Management (IP and commercialization Section VI)  
o MaRS Toolkit 

 
• Workshops and other customized training sessions on IP cultivation, management, and 

protection  
• Access to community and industry partners, to connect researchers to external partners for the 

purposes of innovation and the commercialization of IP 
• A pipeline for innovation, entrepreneurship, and skills training for students, staff, and faculty  
• Pitch competitions, hackathons, and other events to foster connections and promote skills 

training  
• Access to entrepreneurial skills training and start-up support  

4. Invention disclosure  
The University is committed to supporting innovation, diffusion, entrepreneurship, and the cultivation, 
management, and commercialization of IP. Through education and capacity building, the University 
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seeks to support and empower researchers to protect IP in pursuit of innovation, diffusion and/or 
commercialization of their ideas.  

Faculty members and graduate students have an obligation to disclose new IP that is developed with the 
use or support of university resources; however, researchers have no obligation to seek intellectual 
property protection. The ORI aims to provide information, education, and resources to all researchers 
towards the cultivation, management, and protection of IP. Additionally, the University seeks to provide 
advice surrounding the benefits and opportunities that can accompany disclosure and exploitation of IP 
for the purposes of commercialization and innovation.  

For faculty members, disclosure is outlined in Article IX of the TUFA Collective Agreement.  

For graduate students, disclosure is outlined in the: 

Guidelines for the Use and Ownership of Intellectual Property Developed by Graduate Students at Trent 
University. 

Federal guiding policy on commercialization of intellectual property. 

5. Guidance to provide a net benefit to Ontarians.  
Trent University’s commercialization activities are guided by the principle that such activities should 
provide a net benefit to Ontario and Canada. Researchers should engage with the ORI if they believe 
aspects of their research may constitute an invention that may be protected using various mechanisms 
(e.g., patent, license, open access). Inventions from academic discovery are typically in the early stages 
of development and require a significant investment before they are ready to be diffused or brought to 
market. Intellectual property protection can provide the necessary incentive for a company to pursue 
such a project. The University may assist with the legal protection process and work to identify outside 
development partners in industry and community.  

6. Guidance regarding institutional engagement within the innovation ecosystem  
Partnering enables researchers and Trent University to leverage expertise and resources that 
complement our mandate and help us achieve a higher level of impact.  Trent University’s ORI works 
with its partners and collaborators to accelerate commercialization by connecting researchers with 
various organizations within the region to create collaborative opportunities for Trent’s faculty, staff, and 
students.  Trent’s innovation ecosystem partners include: 

• Cleantech Commons  
Cleantech Commons at Trent University is a Canadian hub for collaborative clean, green, low- and zero-
carbon, and sustainable technology research, innovation, commercialization, and entrepreneurship. 

• EaRTH District 
A consortium of five leading Colleges and Universities from the Greater Toronto Area, the Environmental 

 and Related Technologies Hub District will develop the region’s clean, green, sustainable technology 
 sectors through research, academic programming, and commercialization of advanced technology. 

• Innovation Cluster 
The Innovation Cluster supports determined, innovative entrepreneurs in the formation and growth of 
technology-driven companies in the Kawarthas 

• Intellectual Property Ontario (IPON) 
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Ontario agency that will provide intellectual property supports and services to help businesses and 
researchers innovate and grow. 

• IP Legal Services 
• Sir Sandford Fleming College, Office of Applied Research and Innovation 
• Government, Community, and Industry Partnerships 
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Trent University 
2021-2022 Cyclical Program Review Committee 
Senate Report 4 – May 17, 2022 
Open Session – For Information 
 
Submitted by Dr. Holger Hintelmann, Chair, Cyclical Program Review Committee  
Report Dated: April 13, 2022 
 
 

Final Assessment Report & Implementation Plan  
BA in History and MA in History 
Completed by the Cyclical Program Review Committee (CPRC) 
 

Degree Programs Being Reviewed Bachelor of Arts in History  
Master of Arts in History  

External Reviewers Dr. Chad Gaffield, University of Ottawa 
Dr. Jessica Stites Mor, University of British Columbia, Okanagan 

Internal Representative Dr. Alba Agostino, Child and Youth Studies, Trent University 

Year of Review 2020-2021 

Date of Site Visit March 22, 23, 25 and 26, 2021 

Due Date for Monitoring Report 
from the Program March 1, 2023 

Date Prepared by CPRC April 13, 2022 

Date Approved by Provost & VP 
Academic May 6, 2022 

Signature of Provost & VP 
Academic  

 
The study of History allows us to understand the past and explore the diversity and complexity of 
human experience. Students are challenged to imagine how people have lived and thrived throughout 
the ages.  

The BA History program explores such themes as women’s history, Aboriginal history, ethnicity, work, 
culture (both popular and elite), political history (both domestic and international), war, business, 
heritage, and applied history. The program is committed to small-group learning and effective 
teacher-student interaction. 

Students in the History MA program will have the opportunity to explore the lived experience of the 
people of the past — from the famous and the infamous, to the anonymous and the unsung. Students 
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will study technological, political and social change — without temporal or geographical limits. Focus 
will be given to developing research, writing and communication skills that are critical to careers in 
our ever-changing information economy. 
 
Executive Summary 
 
During the 2020-2021 academic year, the Bachelor of Arts in History and Master of Arts in History 
programs underwent a review. Two arm’s-length external reviewers, Dr. Chad Gaffield, University of 
Ottawa and Dr. Jessica Stites Mor, University of British Columbia and one internal representative, Dr. 
Alba Agostino, Child & Youth Studies program were invited to review the self-study documentation. 
The virtual visit took place on March 22, 23, 25 & 26, 2021. 
 
This Final Assessment Report (FAR), in accordance with Trent University’s Institutional Quality 
Assurance Policy (IQAP), provides a synthesis of the cyclical review of the degree programs. The 
report considers: the Self-Studies, the External Reviewers’ Report, the Program Responses, and the 
Decanal Responses.  
 
A summary of the review process is as follows: the academic unit completed two self-studies that 
addressed all components of the evaluation criteria as outlined in Trent’s IQAP. Appendices included: 
Curriculum Vitae, Course Syllabi, Data Tables, Student and Alumni Surveys and a Library Statement of 
Support. Qualified external reviewers were invited to conduct a review of the programs that involved 
a review of all relevant documentation (self-studies, appendices, and IQAP policy) and participation in 
a virtual visit. During the virtual site visit, reviewers met with senior administration, faculty, students 
and staff. 
 
Once the External Reviewers’ Report was received, both the Programs and Deans provided responses 
to the Report. The Cyclical Program Review Committee (CPRC) reviewed and assessed the quality of 
the degree programs based on the four review documents and reported on significant program 
strengths, opportunities for improvement and enhancement, and the implementation of 
recommendations. CPRC identified 11 recommendations for implementation to improve the quality 
of the program for students. 
 
The Implementation Plan identifies those recommendations selected for implementation and 
specifies the proposed follow-up and the person(s) responsible for leading the follow-up. Academic 
units, in consultation with the respective Dean, will submit a Monitoring Report in response to the 
recommendations identified for follow-up. The Report is due March 1, 2023. 
 
Significant Program Strengths 
The External Reviewers found that the BA History and MA History programs continue to implement 
high impact practices to provide students with enthusiastic and dedicated faculty ensuring quality 
intellectual experiences through interactive seminars and mentorship initiatives. These practices 
provide students with an education that prepares them for the graduate studies and the workforce. 
The strength of the Programs lie in the traditional areas of study including European and Canadian 
history.  
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Opportunities for Program Improvement and Enhancement 
As a function of continuous improvement, it is critical to explore opportunities to enhance student-
centred education and the learning experience of our students. This section identifies ways in which 
the Programs can stay current with the discipline and contribute to student success. 
Curriculum Review  
The programs are encouraged to review curriculum offerings on an annual basis to ensure that: 

• Curriculum remains current with the state of the field 
• Students have the opportunity to learn the historical contexts of contemporary debates 
• Appropriate attention is given to learning digital modes of historical research and 

communication 
• Course descriptions and titles: 

o reflect more recent approaches to areas of study  
o move away from chronological period and geographical regions 
o are thematic and relevant subjects that call for historical perspectives 

 
Some consideration should take place to identify ways in which the programs could be marketed to 
be more innovative or distinct using existing resources. 
 
Complete List of Recommendations   
 
Recommendation 1 
That faculty renewal be a top priority, most effectively by recruiting an Africanist and a Canadianist.  
 
Ideally, each would have thematic interests that complement the current faculty. These appointments 
could be best housed at the Durham campus where a spirit of collegiality and initiative appears to be 
high, and where future growth prospects are encouraging.  
 
Undergraduate Program Response 
The history department would welcome faculty renewal, particularly as they have lost an Africanist 
and a Canadianist in mid-career transfers to other universities.   
 
Graduate Program Response 
The Program recommends decisions on recruiting new faculty should take place following curriculum 
review of the undergraduate program. Hiring should focus on teacher scholars with thematic, not 
specific geographical areas. New faculty positions should be capable of teaching across geographical 
and chronological divides, and with the ability to and interest in pivoting in the medium and long term 
to address changing university cultures and student demographics. 
 
Dean of Humanities and Social Sciences’ Response 
The renewal of permanent (TUFA) faculty in HIST is related to resources and will be considered as part 
of annual staffing plan discussions with the Dean.  
 
Dean of Graduate Studies’ Response 
Any renewal or investment in history faculty will be undertaken to meet the needs of the 
undergraduate and graduate programs in discussion with the Dean of Humanities and Social Sciences. 
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The specific research and teaching focus of any future appointments will be developed after extensive 
consultation. 
 
Recommendation 2 
That the design of the undergraduate program be updated to better balance the learning of 
historical knowledge with the acquisition of skills in historical thinking and methods. 
 
This re-design should include transparent scaffolding of how each curricular level contributes to 
learning outcomes. 
 
Undergraduate Program Response 
Existing course offerings are often organized around historical knowledge acquisition, but not at the 
expense of honing skills in historical thinking and methods. At every level (from first to fourth year), 
courses emphasize small group learning activities where both primary and secondary sources are 
extensively analyzed. Most of the senior seminars include a capstone project requiring a significant 
component of primary source research.   
 
Dean of Humanities and Social Sciences’ Response 
The Dean is supportive of this direction and looks forward to learning of the Department’s progress. 
  
Recommendation 3 
a) That initiatives be launched to promote Trent’s ability to offer high-quality ‘discipline based 

interdisciplinary’ undergraduate and graduate programs. 
 
b) That the History programs optimize specialization opportunities such as Feminist and Gender 

Studies. 
 
These initiatives should be supported by enhanced consultation, coordination, and communication 
both among professors and students, with the active involvement of the three Deans, and supported 
by the Provost. Similarly, we recommend that the History programs optimize specialization 
opportunities such as available through the Feminist and Gender Studies specialization. 
 
Undergraduate Program Response 
The Program supports any multidisciplinary and interdisciplinary initiatives that demonstrate the 
relevance of the study of History.  
 
Graduate Program Response 
Students currently have enormous opportunities to take courses across disciplines and to incorporate 
faculty thesis committee members across disciplines. In addition to an MA in History, students can opt 
to complete Collaborative Specializations that will appear on their transcripts. The program will 
ensure students are aware of options available to them. 
 
Dean of Humanities and Social Sciences’ Response 
The Dean is supportive of this direction for the undergraduate program and encourages the 
Department to meet with the Dean and other Departments to discuss interdisciplinary opportunities 
for program integration. 

Senate Meeting Materials   Page 83 of 143



Dean of Graduate Studies’ Response  
History graduate students currently have access to a wide range of humanities (and where relevant, 
social science) courses, providing them with opportunities for interdisciplinary study. Opportunities 
such as Collaborative Specializations are available to students at the graduate level. 
 
Recommendation 4 
That the MA program be continued and seen as a priority both in advancing the research and 
strengths of the department.  
 
The External Reviewers agreed with the recent administrative changes that include a transparent 
system in which teaching graduate seminars and supervising students are formally and consistently 
recognized in annual workload assignments. 
 
Graduate Program Response 
The Graduate Program agreed with the External Reviewers’ recommendation. 
 
Dean of Graduate Studies’ Response  
Graduate programs are deeply embedded in the research activities of departments, and the MA in 
History is no exception. The School of Graduate Studies works closely with the Office of Research and 
Innovation to ensure our mutual goals of supporting faculty and research students are met. 
 
Recommendation 5 
That additional attention be given to supporting students as a group in developing skills for 
mounting research projects, and those skills that include and go beyond those that will be needed 
in their own work, e.g., research ethics policies, how to gain access to archival collections, how to 
mobilize the knowledge from research results. 
 
Graduate Program Response 
There have been some development by the program in this area. The core course has become a 
writing workshop. In 2020-21, the program sponsored a series of workshops focused on careers and 
EDI. These have included workshops on surviving graduate school/applying to doctoral programs; 
writing for public history sites (that is, “how to mobilize knowledge from research results”; from an 
MA in History to a career in politics; creating an archive from nothing at Luna Park (the Maple Leaf 
Gardens of Argentina) (that is, “how to gain access to archival collections”); pedagogy in a northern 
British Columbia salmon cannery (that is, “how to gain access to archival collections and research 
ethics in working with Indigenous elders); and sexual harassment in the workplace (by an officer in 
the Canadian Armed Forces). 
 
There are no universal skills for mounting research projects, gaining access to archives, or mobilizing 
results. Suggestions from members of the Graduate Program Committee meeting to address the 
report suggested that there is an argument for leaving those questions in the hands of the student’s 
thesis/MRP adviser. 
 
Dean of Graduate Studies’ Response  
The Dean is supportive of these initiatives. The School of Graduate Studies also provides programs 
with strategic initiative funds that can be used to host events of interest to the entire program (e.g., 
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career development workshops with government or industry leaders). 
 
Recommendation 6 
That the mandatory course includes formal development of a research prospectus and greater 
emphasis on teaching historical methods.  
 
Graduate Program Response 
For years the mandatory course focused on teaching historiography and methods and the quality of 
student writing has been a problem. The emphasis has been shifting toward a writing workshop 
where many classes are dedicated to deep and detailed workshopping of student essays, and training 
students as researchers, writers, and editors. Perhaps a second course is needed on methods. One 
course cannot do all that is expected here – writing workshop, focus on methodologies, and tailored 
instruction to students on their specific MA research and specific prospectus preparations. The 
director is working with graduate students on this and will consult students in the process. 
 
Dean of Graduate Studies’ Response  
The Graduate Studies Office will provide support (when needed) to ensure that when courses are 
developed or modified they are well designed and meet the needs of the program and its students. 
 
Recommendation 7 
That students receive increased communication around deadlines and expectations for progress 
through the degree.  
 
Graduate Program Response 
The Graduate Program agreed with the External Reviewers’ recommendation. 
 
Dean of Graduate Studies’ Response  
All graduate course syllabuses are reviewed by the School of Graduate Studies to ensure that they 
conform to institutional requirements with regards to deadlines and evaluations. 
 
Recommendation 8 
That greater engagement of graduate students in the intellectual community be facilitated through 
small initiatives, such as a speaker series or professionalization workshops. 
 
Graduate Program Response 
There is a speaker series/professionalization workshop. For almost a decade, the program ran a 
speaker series with 2-4 visiting speakers per academic year. That program was halted by the 
pandemic and replaced by the highly successful workshop series noted above. 
 
The external reviewers noted that “The current graduate director seems to have built directly into the 
curriculum key opportunities for students to workshop with professionals in a variety of capacities 
and fields, building and refining their professional capabilities and their understandings of the work of 
history-trained professionals after they complete their training.” 
 
Dean of Graduate Studies’ Response  
The pandemic disrupted normal ways of community building, but the history program moved quickly 
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to introduce successful alternatives.  
 
Recommendation 9 

a) That a general calendar clean-up take place to update course descriptions and titles to reflect 
more recent approaches to areas that are covered.  

 
b) That course descriptions move away from chronological period and geographical region, 

towards a better balance with more thematic and currently relevant subjects that call for 
historical perspective. 

 
Undergraduate Program Response 
The Department will undertake a calendar review that will help to highlight newer courses, including 
the thematically organized courses. The Department recognizes that geographically and temporally 
focused courses are valuable in providing a scaffold for more thematically based courses, but also 
themselves incorporate a wide range of themes and approaches. The Department noted that upper 
year students continue to demand courses constructed around a temporal and geographic focus, and 
noted that they continue to remain among our most popular. 
 
Graduate Program Response 
The Graduate Program agreed with the External Reviewers’ recommendation. 
 
Dean of Humanities and Social Sciences’ Response 
The Dean is supportive of these curricular recommendations and looks forward to learning of the 
Department’s progress. 
 
Dean of Graduate Studies’ Response 
Revisions to curriculum are supported though our Graduate Studies Committee (GSC). Periodically, 
graduate programs make significant changes to curriculum and GSC ensures that changes conform to 
degree level expectations and are consistent with program scope and aims.  
 
Recommendation 10 
That there be increased support for library purchasing for the department, given the importance of 
books to undergraduate student learning and research within the discipline. In particular, areas of 
regular graduate supervision should be prioritized in terms of maintaining journal subscriptions and 
book buying when digital access is not immediate. 
 
Additional funds might be prioritized to address the needs of research-skill building courses at the 
undergraduate level, as well. 
 
Undergraduate Program Response 
Adequate library resources are vital to the operation of our programs. 
Graduate Program Response 
The Graduate Program agreed with the External Reviewers’ recommendation. 
  
Dean of Humanities and Social Sciences’ Response 
The Dean encourages the Department to work with the Library to address these gaps. 
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Dean of Graduate Studies’ Response  
The program is encouraged to work with the subject librarian to ensure that there are sufficient 
resources to support the needs of the graduate program. 
 
Recommendation 11 
That continued and enhanced support from the Deans’ offices be provided to facilitate the handling 
of personnel and workload issues that affect the undergraduate and graduate programs.  
 
External reviewers noted they hoped that this would continue and be reflected in long-term planning 
to strengthen History’s enduring position as a pillar of the liberal arts experience at Trent. 
 
Undergraduate Program Response 
The History Department welcomes the Deans’ support to create a more equitable workload 
distribution that considers responsibilities in all sectors of teaching, research, and service. 
 
Graduate Program Response 
The Graduate Program agreed with the External Reviewers’ recommendation. 
 
Dean of Humanities and Social Sciences’ Response 
The Dean is supportive of a discussion about equitable workload distribution within the History 
Department, which will be considered as part of annual staffing plan submissions in accordance 
with the TUFA Collective Agreement. 
 
Dean of Graduate Studies’ Response  
Workload management falls within the remit of the Dean of Humanities and Social Sciences, but the 
School of Graduate Studies provides annual summaries of graduate workloads to ensure that 
decisions are informed by up to date (and accurate) data on graduate teaching and supervisory 
responsibilities. 
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Implementation Plan  
The Implementation Plan provides a summary of the recommendations that require action. The Academic Unit 
in consultation with their Dean will be responsible for moving forward with the recommendations to ensure 
that each is completed within the recommended timeframe.  
 
The Academic Unit will submit a Monitoring Report to their Dean reporting on the action taken, completion, 
and/or status of each recommendation. The Dean will review the Monitoring Report prior to submitting the 
report to the Office of the Provost. 

 

DUE DATE FOR MONITORING REPORT: March 1, 2023 
 

Recommendation 

Proposed Follow-Up 
If no follow-up is 

recommended, indicate ‘No 
follow-up report is required’ 

and provide rationale 

Specific Timeline 
Indicate specific 

timeline for 
addressing or 

completing 
recommendation 

Position 
Responsible for 

Leading Follow-up 

Both Undergraduate and Graduate Programs 
 
Faculty Workload and Renewal 
 
Recommendation 1 
That faculty renewal be a top 
priority, most effectively by 
recruiting an Africanist and a 
Canadianist.  
 
Recommendation 11 
That continued and enhanced 
support from the Deans’ offices be 
provided to facilitate the handling 
of personnel and workload issues 
that affect the undergraduate and 
graduate programs.  
 
 

 
 
 
Faculty renewal is part of 
the ongoing academic 
planning and budget 
processes, and takes place 
through discussions with 
Deans. 
 
No follow-up required. 
 
 

  
 
 
  

Library 
Recommendation 10 
That increased support for library 
purchasing for the department, 
given the importance of books to 
undergraduate student learning 
and research within the discipline. 
In particular, areas of regular 
graduate supervision should be 
prioritized in terms of maintaining 
journal subscriptions and book 
buying when digital access is not 
immediate. 

 
Both the undergraduate and 
graduate programs are 
encouraged to discuss their 
needs with the library and 
identify potential gaps. 
 
 

  
Undergraduate 
Chair and Graduate 
Director with 
respective Deans – 
to discuss with 
University Librarian 

Undergraduate Program 
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Curriculum Review   
 
Recommendation 2   
That the design of the 
undergraduate program be 
updated to better balance the 
learning of historical knowledge 
with the acquisition of skills in 
historical thinking and methods. 
 
Recommendation 9 
a) That a general calendar clean-up 

to update course descriptions 
and titles to reflect more recent 
approaches to areas that are 
covered.  

 
b) That course descriptions move 

away from chronological period 
and geographical region, 
towards a better balance with 
more thematic and currently 
relevant subjects that call for 
historical perspective. 

 

 
 
A comprehensive 
undergraduate curriculum 
review should take place. 
 
 
 

 
 
Timing of 
implementation 
will depend on 
changes. 
 
Review expect to 
be completed by 
March 2023. 
 
  

 
 
Chair  

Minors/Specializations 
Recommendation 3 
That initiatives be launched to 
promote Trent’s ability to offer 
high-quality “discipline based 
interdisciplinary” undergraduate 
and graduate programs. 
 
 
  

The program is encouraged 
to find ways to make 
interdisciplinary connections 
with social science and 
science programs, beyond 
those that have traditionally 
existed within the 
humanities. 
 
Encourage increased cross-
listing of courses (similar to 
those currently with FRSC, 
HIST-FRSC 3711H, 3711H). 
 

 
 
 

Chair in 
consultation with 
Dean. 
 
Dean to identify 
suitable options. 

Graduate Program 
 
Recommendation 4   
That the MA program be continued 
and seen as a priority both in 
advancing the research and 
strengths of the department. 

 
 
No follow-up required 
 
 
 

   

Curriculum Review and Student 
Skills Development 
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Recommendation 5 
That additional attention be given 
to supporting students as a group 
in developing skills for mounting 
research projects, and those skills 
that include and go beyond those 
that will be needed in their own 
work, e.g., research ethics policies, 
how to gain access to archival 
collections, how to mobilize the 
knowledge from research results. 
 
Recommendation 6 - Graduate 
That the mandatory course includes 
formal development of a research 
prospectus and greater emphasis 
on teaching historical methods 
 
Recommendation 9 
a) That a general calendar clean-

up to update course 
descriptions and titles to reflect 
more recent approaches to 
areas that are covered.  

 
b) That course descriptions move 

away from chronological period 
and geographical region, 
towards a better balance with 
more thematic and currently 
relevant subjects that call for 
historical perspective. 

 

Report back on any progress 
or actions taken to address 
developing additional 
student skills, emphasis of 
teaching historical methods, 
updating course 
descriptions and titles, as 
well as the balancing of 
thematic and currently 
relevant subjects.  
 

Expect to be in 
place for 2023-24 
Academic Calendar 

Program Director 

Specializations 
Recommendation 3 
That initiatives be launched to 
promote Trent’s ability to offer 
high-quality “discipline based 
interdisciplinary” undergraduate 
and graduate programs such as 
specializations. 
 

 
Program to explore 
opportunities for 
collaborative specializations 
and report back. 

  
Program Director   

Communication 
Recommendation 7   
That students receive increased 
communication around deadlines 
and expectations for progress 
through the degree.  
 

 
Report back on current 
process or any actions taken 
to improved student 
communication around 
program deadlines and 
expectations. 
 

  
Program Director   
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Engagement – Intellectual 
Community 
Recommendation 8   
That greater engagement of 
graduate students in the 
intellectual community be 
facilitated through small initiatives, 
such as a speaker series or 
professionalization workshops. 
 

 
The program is encouraged 
to explore opportunities for 
new initiatives in the fall. 

  
Program Director   
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Academic Colleagues Report 
by Karleen Pendleton Jiménez 

There are three meetings documented in this report: 

April 5/6, April 8, and May 10/11, 2022 

Note as well, that there are many attached subcommittee reports  
and presentations at the end. 

Also, Indigenous knowledge and issues within the academy are featured. 

Academic Colleagues 
April 5 & 6, 2022: Zoom Meeting 

Evening meeting, Tuesday, April 5, 2022, 6:00 – 8:30 pm 

Conversation with Sheila Côte Meek, Vice-President Equity, People and Culture, 
York University, De-colonizing Academia 

Dr. Côte Meek offered her insights on decolonizing the academy from attitudes toward 
research to institutional practices: 

"Until the lions have their historians, tales of the hunt shall always glorify the hunter.” 
-African proverb.

• Indigenous research takes significantly more time because it is centred on
building deep relationships.

o There will not be as many publications.

o It is research that matters to communities.

o It is the opposite of “helicopter researchers” who do not take time to know
and understand the community they are working with.

o Consider whose voices are not being heard?

o Train people for hiring committees to understand these differences.

• National gathering in Saskatoon to discuss how Indigenous identities will be
considered.

• Cannot just have VP equity working on Indigenous issues; there needs to be
work done across the university.

• OCAV (The Ontario Council of Academic Vice-Presidents) is working on
Indigenous content for DLEs (Degree Level Expectations).
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• Book tip: The Medicine of Peace: Indigenous Youth Decolonizing Healing and 
Resisting Violence by Jeffrey Paul Ansloos    

 

Colleagues meeting, Wednesday, April 6, 2022, 9:00 am – 12:30 pm 

Information Sharing         
o Many covid cases, many accommodations- repeated by many of the universities 
o Explosion of cases on campus, no reporting.  Never seen so many students not turning 

in assignments.  What will expectations look like after the pandemic?  
o Most campuses are maintaining mask requirements until the end of the term (May 1st) 
o How will students adapt next year? Will they want in-person or remote?  Some have 

never stepped foot on campus.  Will they ever come?  They are used to life away from 
campus, with jobs and other commitments.   

o Street party task force formed 
o Continuing mask and vax mandate through to August. 
o Dozens of staff fired due to Vaccination mandate at one institution.  At another, staff took 

“unpaid leave” to avoid being fired.  
o Don’t come to class if you have close contacts with covid.   
o Summer courses will be in person. 
o Student preferences are all over the map (online, in class, hybrid); there is no majority 

when they are surveyed. 
o Can we create a faculty stream for online teaching, tasked with creating more online 

curricula? 
o Quality Council stance is that delivery mode (ie moving between in-person or online) 

would be considered a major curricular change. One university struggling with this 
question.  Does it all have to go through quality assurance?  What if some sections are 
in person and others are online?  Perhaps Quality Council might just be looking at 
learning goals & appropriate guidance. 

o Celebration of the creation of a new Faculty of Social Science at Algoma University 
o Ramadan issues for evening exams: Should students be allowed to eat during exams or 

leave the room? 
o No medical notes policy: use self-declaration forms instead.  There is a button to click on 

to say you can’t come to an exam.   
o International borders are open again – big influence on border campuses. 
o Students want flexibility; faculty don’t want hybrid. 
o Another university thinking about joining the pension program 
o Convocation in-person and online 
o Next year will be a text year on how to do course deliveries 
o University-wide forum on the future of pedagogy 
o Concern about partnership grants needing CSIS approval before they are obtained. 
o Many students affected by war in Ukraine (mental health and money).  There is a federal 

special response fund to help. 

 

Preparing for Council Meeting (topic ideas)  
o Decolonizing the university and decolonizing the Council of Ontario Universities 
o Cluster hires 
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COU update (Steve Orsini)  

o Government has been acknowledging university contributions (eg Life Sciences 
in Hamilton) 

o Government scholarship for those impacted by war. 

o 3 year university degrees at colleges are a big concern 

a. There are big shortages in skilled trades that colleges can fill. 

b. More convergence does not optimize each sector 

o Institutional autonomy very important 

a. Government has the right to audit those taking government grants, but this 
means being able to look at those places where the money is being used, 
rather than the whole university. By increasing government grants, this 
does not give the government the right to govern us, because we are 
accountable to many different stakeholders – eg the public.  Helps to 
make our information public.   

i. For example the student choice initiative.  Universities challenged 
this with students and won. 

b. Each institution has its own statute & governance 

o Studies on learning outcomes for underrepresented groups.  International 
students are struggling to meet requirements. 

      

 

313th Meeting of Council 

Friday, April 8, 2022 9:00 to 11:00 am 

1. Welcome from the Chair – Steve Orsini 

o We need 925,000 + university grads over next ten years plus trades 
people. 

o Interdisciplinary programs are creating whole new fields of study 
o After 2 years 95% of university grads are working 
o When colleges received power to do nursing, universities had 35% 

increase in nursing students 
o Private career colleges continue to be a big concern for us.  Intl student 

completion rates are low.  They can become more of a location to obtain a 
post-grad work permit than a place to learn.  Many colleges have 
established partnerships with them.   
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o Will new universities become part of COU?  They are not up and running 
yet, but they will be at some point.  What are benefits or risks of including 
or excluding them?  Will they have checks on their quality?  Could they 
come in as nonvoting members? What precedents are we setting?  Could 
they join as provisional members? 

2. Discussion Item - Decolonizing the University  

o Small percentage of faculty are Indigenous 

o Indigenous Research is more time-consuming 

o Community service and ethics are significant 

o Indigenous people needed on every hiring committee 

 
 

Academic Colleagues 
May 10 & 11, 2022: Zoom Meeting  

(in person & on zoom – first in person in 2 years – so lovely to see people) 

Evening meeting, Tuesday, May 10, 2022, 6:00 – 8:30 pm 

Conversation with Dr. Candace Brunette-Debassige, Assistant Professor and 
Teaching Fellow (Indigenous), Western University, Faculty of Education on the 
topic of Decolonizing Academia 

o Has worked in Indigenous student affairs 

o We are in a Time of Reckoning 

o Truth & Reconciliation Committee of Canada = largely about residential schools, 
and influences what we do at universities. 

o Indian Act also highly influential 

o Healthcare, education, lands, status Indian rights, Chief and Council 
System. 

o Enfranchisement laws changed in 1960s; among other things, you used to 
lose your Indigenous status if you went to university. 

o Universities play one of the strongest roles in reconciliation; also played one of 
the strongest roles in colonization.   

Senate Meeting Materials   Page 95 of 143



 5 

o Strong image – check for presentation at the end – of academic tower resting on 
Turtle Island (by Urban Iskwew & Candace Brunette) 

o Naturalizing Indigenous Knowledge = Reconciliation, Indigenization, & 
Decolonization. 

o Actively trying to transform our institutions, not just critique them.  Practices and 
possibilities are all over the university.  Settler colonialism is embedded by 
default.  We need a whole university approach (Rigney, 2012, p. 45) 

o The right to hang Indigenous flags 

o Open up catering flexibility 

o Invest in next generation scholars 

o Support research and teaching from an Indigenous paradigm 

o Not about lowering standards, about widening them 

o At many levels: CAUT, section-wide, institutional, faculty levels 

o Student affairs 

o Research & assessment 

o Space planning 

o Workforce planning 

o Governance, politics & decision-making 

o See diagram for synergism between Indigenous knowledge & EDI 

o See questions on “Reflective cycles of change” 

o Book tip Towards Braiding by Elwood Jimmy, Vanessa Andreotti $ Sharon Stein 

Debrief (Colleagues)     

o Everyone is still impacted by these policies 

o Universities are gatekeepers – what does a university need to include? 

o Tricouncil & Funding agencies are moving more quickly on this than government.  
They might be a strategic place to turn to in order to help move all of us. 

o How can universities not recolonize its Indigenous students? 

o Start in grade 4 if you want to support young people to get their PhDs 
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Colleagues meeting, Wednesday, May 11, 2022, 9:00 am – 12:30 pm 

COU Update (Steve Orsini) 

o There is an EDI reference group.  Colleagues were influential in helping to form 
it.  He wants to work more closely with colleagues to include our voices. 

o International students need more support.  They are not necessarily aware of the 
cost of tuition, plus housing, plus inflation.  How can we help them become more 
aware? 

o Operating grants continue to decline 

o Institutional autonomy is important.  Academic independence.   

o We need to keep proving and communicating the value of research, universities, 
& intellectual curiosity. Some look at it as whether or not they see a return on 
investment. 

o More 3 year degrees were granted, but with restrictions.  No applied masters’ 
degrees were granted.  Less concern now that 3 year degrees will be a problem, 
since nursing ultimately worked out ok for universities.   

o High percentage of international students in colleges. 

 

Information sharing          

o Algoma is moving from a 1 dean to 3 dean system 

o First in-person events 

o Hybrid convocations and legacy convocations for many of the universities 

o How do we approve courses now that we are not in crisis? Eg  hybrid courses, 
use of spaces not designed for the future.  What’s a major change and what’s a 
minor change? 

o Adopt universal design so that if people can’t come, there’s a wy for them to 
access the class.   

o Future of work idea, flexibility in how spaces are being used. 

o Allowing work from home 

o Nobody assigned any one desk 

o Variety of workspaces 

o How many days do staff need to come in? 3 days? 2-3 days 

o Depends more on the job than the person – the flexibility of working at 
home or not. 

o Many universities brought up this issue 
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o Upper admin = let’s get back to normal. 

o Sigh of relief, getting through this last term 

o “Toronto Met” has joined the room.  Cheers all around. 

o Hands-on skills are behind. 

o No more than 10% of courses online 

o Grad courses shared between multiple universities are better online 

o Winter 2022 was most disruptive semester because of so many changes 

o DE = Asynchronous Distance Education 

o Before covid the message was to put as much as possible online and now it is 
the opposite. 

o No hybrid 

o There is no cap on the amount of online classes now, but there are fewer online 
courses in development than ever before. 

o Admin stressing in person, faculty wanting more online (for meetings) 

o First in-person job interviews since covid – feels fantastic 

o Students’ wishes for online or in person are still all over the map (30% in class, 
30% online, 30% hybrid) 

o Feels almost “normal” 

o Masking: until end of May.  Until end of June. 

o What are the lessons learned from this whole mess of covid? 

o Ukranian students are being supported 

o Are academic offences increasing or decreasing? 

o “tutoring companies” coming after students like predators.  Give us your 
notes and we’ll write the paper.  Charging hundreds and even thousands 
of dollars.  

o Chegg and Quillbot giving students answers in real time – lots of weird 
paraphrasing. 

o Pleasure of first meetings back together, connectivity, missing each other. 

o Campuses feel empty 

o Increase in offensive (misogynistic) behaviour on class learning media like 
discord and reddit – against women students and faculty. 

Senate Meeting Materials   Page 98 of 143



 8 

o Planning for triple frosh cohort: Many coming in that have never had in person 
experience.  Many students have never stepped foot on campus who are 
beginning their third year.   

o Some want to be on campus for their mental health 

o But not necessarily grade inflation 

o Covid encouraged more people to teach their classes outside- particularly 
biology and Indigenous studies 

o Faculty given choice of online or in-person led naturally to balanced offerings 

o One university is asking students for medical notes again; met by other 
universities warning against it, waste of time. 

o Still unclear what happened at Western that first week of September. 

o Applications down this year 

o Vaccination requirement dropped at one, kept at another 

o When should the deadline be for voluntary withdrawals.  It’s almost at the point of 
final exams.   

o We’re supposed to be back; we’re not. 

o Lots of incomplete, more extensions 

o We’ve just made it through the decision-making olympics 

 

COU Reference Group on Aboriginal Education update (Denise Baxter)     

o Group began in 2009, focusing on Indigenous access. 

o Up to 2 members from each university can attend (4 year terms) – faculty, staff, 
or senior admin 

o Ancestry verification is huge issue right now: cannot just be one great great 
grandparent.  But rather, community, family, engagement, ID, no cut and dry 
answer.  Two day national gathering about this.  Who will do ancestry 
verification?  Must have Indigenous people part of making these decisions. 
Lawyers are working on it right now.  Build policies with communities and human 
rights.  How do we decide our relationships with each other?  Many, many of us 
have been displaced through colonial policies.   

o Recruitment – all encompassing 

o Tabling at pow wows  

o SHRCC connections grants 
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o Supporting students to apply to postsecondary – doesn’t matter if they’re 
applying to their university or others. 

o Indigenous guidance breakfasts (inviting anybody who has been an 
influence on students’ lives. 

o Wearing and handing out sweatshirts that say “Lakehead University 
Indigenous Initiatives" 

o Telling them about all the different kinds of jobs that exist 

o Working with kids from grade 4-12, providing homework help from 
university students (virtually and in-person) 

o Giving them $ so they can apply wherever they want 

o Using local artist – buying their work to use as gifts 
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REPORTS and ATTACHMENTS 
 

Government and Community Relations Report 

Catherine Carstairs and Kim Hellemans 

The Government and Community Relations group met on 3 March 2022.  This committee 
includes two colleagues as well as numerous Executive Heads.  Numerous COU staff as well as 
President Steve Orsini were in attendance.  The committee discussed the COU Advocacy 
Document which has already been shared with the Colleagues at our February meetings as well 
as future advocacy strategies. 

Steve Orsini updated the committee on the advocacy efforts of the COU, emphasizing the 
importance of institutional autonomy, which had been jeopardized by Bill 276 (which splintered 
NOSM and Hearst from Laurentian).  He stressed the need for financial sustainability, pointing 
to the 21% reduction in provincial grants in real dollars/student since 2006/7.  The financial 
crunch is further exacerbated by the tuition freeze.  There is also concern about the push from 
Colleges to deliver three-year degrees and applied MA degrees.  He also pointed out that the 
government would like to put greater control on how we commercialize intellectual property. 

Orsini emphasized the data the COU has gathered on the resilience of university graduates, 
their job-readiness, their high employment rates, and the need for more university graduates to 
fulfill the jobs of the future.  The government has heard the message about the need for more 
skilled trades, but in fact the need for university graduates is even higher and we need to get 
this message across.  There is also strong student and parental demand for university 
education, as demonstrated by increased application rates. 

The group also discussed strategies to get the ear of the government.  The group hoped that we 
could partner with other groups (like the Ontario Hospital Association, Chambers of Commerce, 
municipalities etc.)  who are reliant on university graduates to promote our message, although 
there was an awareness that these groups also have their own agendas with the government 
and may not be inclined to put our concerns front and centre.  We also talked about partnering 
with student and parent groups as well as community groups, especially in the 905, where there 
are many immigrant Canadians who want to see their children go to university.  There was also 
discussion of the need to reach out to local members of parliament. 

 

COU Update to Academic Colleagues – April 5-6, 2022 

COU Staffing Announcement 

• Marny Scully will commence her role as Vice-President, Policy and Strategy, on 
April 18. She is currently deputy chief, government relations, at the University of 
Toronto. Previously she was on secondment as special advisor to the Ministry on 
SMA3.  

Tuition  
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• On March 23 the Ontario government announced the tuition fees framework for 
colleges and universities for 2022-23. Tuition for domestic Ontario students will 
remain frozen. Tuition for out-of-province domestic students will be allowed to 
increase by up 5%, an increase from 3% for 2021-22.   

Strategic Mandate Agreements (SMA3)  

• On February 25 the Ministry sent a memo announcing that the Ministry will delay 
the coupling to performance-based funding by another year (to 2023-24); and 
that will assess the sector’s readiness for activation in Year 4 (2023-24) at a 
planned system-wide portion of 10% increasing to 25% in Year 5 (2024-
25). COU lobbied for the postponing of the coupling of metrics to funding, as the 
pandemic will have a negative long-term effect on more than half of the metrics.  

• On April 4, 2022, MCU shared with universities the criteria and guidelines related 
to the SMA3. This follows a government decision to forego using the Education 
and Skills Online (ESO) assessment as the standardized measuring tool and to 
provide more flexibility to institutions by allowing them to create and post their 
own institution-specific specific measures in SMA3 Year 3.  MCU set up the 
following timelines: 

o Phase I: Refinement of Institutional Proposals (Spring-Fall 2022): 
Institutions to submit and draft proposals and narratives by August 5, 
2022, ahead of the Year 3 Annual Evaluation. The ministry will then review 
and schedule a check-in with each institution, if needed, in September-
October 2022 to provide guidance.  

o Phase II: Data Collection and Posting (Winter-Summer 2023): As part of 
Stage 1 of the Year 3 Annual Evaluation process, the ministry will pre-
populate the workbooks to include approved metric selections and related 
data and information with institutions in early December 2022. Institutions 
will have the opportunity to review the workbooks and finalize metric 
information and data by February 2023. Public posting of the metric 
narrative and data source will be implemented in Summer 2023, as part of 
the SMA3 Year 3 Ontario.ca website updates.   

International  

• eCampusOntario is funding a consortium of universities, colleges and Indigenous 
institutes to develop an Ontario Council on International Education (OCIE), 
focusing on the following four pillars:  

o International strategic enrolment management;  

o Development of an Ontario Education study brand for international 
education;  
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o Development of a centralized Ontario Education web presence that 
highlights virtual, blended, and in-person international programs offered by 
Ontario’s publicly-funded postsecondary institutions; and  

o Development of a sector-wide toolkit that will allow institutions to enhance 
virtual marketing, search engine optimization, content marketing, and 
sector-wide web-based data analytics.  

• The project is seeking endorsement from COU, Colleges Ontario, the Indigenous 
Institutes Consortium (IIC) and eCampusOntario. OCAV has endorsed the 
project and recommended it be brought to Executive Heads for approval in April.  

OURA Equity Admissions Data Collection Project  

• OURA (Ontario Universities Registrars Association) is working with OUAC to 
consider and propose changes to the shared OUAC undergraduate application 
form to enable the collection of equity data. Options are also being explored for 
how an institution’s equity data may be best shared with the institution.  

• OCAV expressed support for the initiative at their February 23 meeting.  

• Implementation is targeted for Fall 2022 for 101 (high school entry) and 105 
(non-high-school entry) applications.  

COVID-19 & Mandatory Vaccination Policies  

• Effective March 1, Ontario lifted capacity limits in all indoor public settings and 
removed proof of vaccination requirements for all settings where the passport 
rules applied (restaurants, theatres, gyms, etc.). Effective March 21, masking 
requirements have been removed.   

o COU issued a statement on February 22 on behalf of the sector that 
universities would continue to maintain vaccination policies until the end of 
winter term (end of April 2022). Colleges Ontario issued a similar 
statement. On March 11, a second statement was issued indicating 
masking would also continue until the end of term.   

• The Chief Medical Officer of Health issued a Memo to MCU on March 1 revoking 
the instruction regarding the requirement for vaccination policies. However, he 
did recognize that PSE institutions may wish to continue with COVID-19 
vaccination policies for the remainder of the academic term and ongoing as part 
of overall health and safety requirements for their institutions. Dr Moore indicated 
his wholehearted support for this approach.   

• While the Instructions have been revoked, universities collectively received a 
strong recommendation from the Council of Ontario Medical Officers of Health 
(COMOH) to require mandatory vaccination for all individuals (including but not 
limited to students, staff, faculty, contractors, and visitors) involved in any in-
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person activities. In addition, universities have a duty to keep the workplace safe 
under the Occupational Health & Safety Act (OHSA).   

• COU’s Vaccine Legal Counsel Working Group is meeting regularly to discuss 
these issues, in the context of scientific modelling framework as well as a legal 
framework. A risk-based principles document was developed to guide decision-
making. As of March 22, schools began announcing their policies for the spring 
term.  

• In addition, the sector’s COVID-19 Reference Group meets monthly. The COVID 
Reference Group’s last meeting is in April.  

 

Budget and Audit Committee Report – April 6, 2022 

The last Budget and Audit Committee met on Friday, February 18.  

1. COU had a small deficit last year, due to the savings from temporary vacancies and 
reduced travel. COU will not increase member universities assessment fees next year.  
COU is planning for three year budget cycle, which revealed that in year 3 member 
universities assessment fees will increase by 2%, translate to 2% revenue increase, 
while maintain the current staff compliment.  

2. High school graduates direct applicants remain the similar level, however, over the 
years, each applicant from submitting 3 applications to close to 6 applications last year, 
so each university might see higher applications, but all universities have to fight 
“conversion” to actually see students enrollment.  

3. OUF will resume this year, two days in person and one day online, that will really benefit 
high school students.  

4. Universities will continue to struggle with finance, COU’s lobby efforts against tuition 
freeze failed, so the tuition revenue will again freeze, government funding continue to 
drop, from over 40% of operating funding to the current level of less than one third.  
Tuition freeze alone, government takes 1.2 billion dollars away from the educational 
sector.  

5. Over the years, due to the continuous reduction of government funding to universities, all 
schools start to become more rely on international students.  International students 
tuition fees is roughly 7% of operating revenue seven years ago, to almost 25% 
currently.  However, given fierce competition from European and Asian universities, and 
high international tuition from Canadian universities, we will see decline in the number of 
international students even post COVID.  

6. In conclusion, declining government university operating grants, tuition cut and extension 
of freeze, potential declining of international students, universities will continue to 
struggle with finance sustainability.  

 

REPORT FROM THE RELATIONSHIPS COMMITTEE  

Karleen Pendleton Jimenez and Alyson King 

Senate Meeting Materials   Page 104 of 143



 14 

Meeting on March 30, 2022 

The meeting started with the President’s Report: Steven Orsini reported on activities of the 
COU in preparation for the upcoming provincial election, noting in particular a 3-part strategy to 
advocate about financial sustainability and flexibility for universities.  

The bulk of the meeting focused on two issues: three-year college degrees and private 
universities. 

Three-year college degrees: Colleges have been actively and advocating for the expansion of 
their degree-granting authority, bringing into question the differentiation and sustainability of the 
postsecondary system in Ontario. The background document provided a brief history of Ontario 
colleges, noting recent developments including the government’s Red Tape Bill: Supporting 
People and Small Businesses Act. The bill includes government consideration of expanding 
degree-granting authority for publicly-assisted colleges, including expanding their credentials to 
include applied master’s degrees. Discussion in the committee about how the sector can best 
engage the government on postsecondary “system design” after the election.  

Strengthening and maintaining public postsecondary education in Ontario (private 
institutions): There has been a proliferation of private institutions, including private career 
colleges and private universities offering degree-level education, in Ontario, since the early 
2000s. There are currently six private institutions which have been granted ministerial consent 
to use “university” and offer degree-level education in Ontario:  

• Two Canadian-based private institutions (Yorkville University; International Business 
University). 

• Two US-based private institutions (Niagara University; Northeastern University). 
• Two Canadian-based Christian institutions (Redeemer University; Tyndale University). 

There are also eight public universities from other jurisdictions (five from other Canadian 
provinces, and one each from the United States, Ireland, and Germany), as well as 17 of 
Ontario’s 24 publicly-assisted colleges, that have ministerial consent to offer degree-level 
education in Ontario. In addition, there are a number of private institutions which have pending 
applications for ministerial consent: Digital Humanities Degree Project (May 2021);  Global 
University Systems / University of Niagara Falls (June 2021); and, Westcliff University 
(December 2021).  

There is concern that the government is creating a lot of very small institutions (e.g., Hearst & 
NOSM) that will not be sustainable and will end up undermining stability. COU is working to find 
ways to engage colleges on joint advocacy to defend the public education sector. 

 

Quality Council Update  

Quality Council has met once since the last meeting of the Academic Colleagues. Assessment 
of new programs and cyclical program reviews continues on an ongoing basis. 

As recommended by the appraisal committee New Programs were approved for University of 
Guelph, Laurentian and University of Toronto 
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Final Assessment reports were accepted for programs were approved from Laurier and 
Nippissing 

As recommended by the audit committee, updated IQAPs were approved for Carleton and 
Toronto Metropolitan (formerly Ryerson). 
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University of Western Ontario Faculty Association (UWOFA). Collective Agreement.  

Indigenous Letter of Understanding (LOU).  

https://www.uwo.ca/facultyrelations/faculty_relations/faculty/LOU---Indigenous- Faculty-
Members---AODA-check-website.pdf  

Canadian Association of University Teachers (CAUT). (2020, January). Bargaining for 
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Andersen, C.  (2021) Indigenous identity fraud is encouraged in academia. Here's how 
to change that. In CBC Opinion Nov 04, 2021.  Accessed December 9, 2021 
here. 

Andersen, C. (2014). Métis: Race, Recognition, and the Struggle for Indigenous 
Peoplehood. UBC Press. 

Coulthard, G. (2008). Beyond Recognition: Indigenous Self-Determination as 
Prefigurative Practice. In L. Simpson (Ed.), Lighting the Eighth Fire: The 
Liberation, Resurgence, and Protection of Indigenous Nations (1st ed., pp. 187–
203). Arbeiter Ring Publishing. 

Dion, S. D., & Salamanca, A. (2018). Enunciation: Urban Indigenous being, digital 
storytelling and Indigenous film aesthetics. Canadian Journal of Native Studies, 
Brandon University. XXXVIII(1), 183-207. 

Gaudry, A. (2018). Communing with the Dead: The “New Métis,” Métis Identity 
Appropriation, and the Displacement of Living Métis Culture. American Indian 
Quarterly, 42(2), 162–190. https://doi.org/10.5250/amerindiquar.42.2.0162 

Saunders, K. (2013). No Other Weapon: Métis Political Organization and Governance in 
Canada. In C. Adams, G. Dahl, & I. Peach (Eds.), Métis in Canada: History, 
Identity, Law and Politics (Illustrated ed., pp. 339–395). University of Alberta 
Press. 

 

COU Update to Academic Colleagues – May 10-11, 2022 

College Degree-Granting Expansion  
• On April 11, MCU announced the government’s decision regarding the expansion 

of publicly assisted colleges' mandates to offer three-year applied bachelor 
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degrees, which was initially introduced as part of the Fall 2021 Red Tape Bill: 
Supporting People and Businesses Act.  

• This provision, which is effective immediately, includes a number of restrictions 
on college three-year degree granting: 

o There will be no additional funded spaces provided to colleges within 
existing funding corridors. 

o There will be no additional operating grant funding to support expansion of 
three-year degrees.  

o There will be an increase in degree cap limits for all colleges by five 
percentage points. This means that ITALS (Institutes of Applied 
Technology and Learning -- Humber, Seneca, Sheridan, and Conestoga) 
now have a 20% cap on all degree-level program activity and all other 
colleges have a 10% degree cap limit (calculated as a proportion of 
programs).  

o Previously the four-year degree-granting cap was set at 15% for the 
ITALS and 5% for all other colleges. 

o Each proposed three-year degree, including any conversions of advanced 
diplomas to degrees, must meet the Ontario Qualifications Framework, 
must undergo a PEQAB review, and be approved by the Minister.  

o Three-year degrees must be: 
§ in an applied area of study; 
§ career-oriented; and 
§ distinct from university degrees.  

o Program tuition must conform to the Tuition and Ancillary Fee Minister’s 
Binding Policy Directive. 

• The Minister’s memo did not grant colleges the authority to grant applied 
master's degrees. 

• The university sector currently has the opportunity to comment on new college 
degree applications that are submitted to PEQAB. Given the sector's interest in 
Ontario's postsecondary quality standards, COU will confirm the details of the 
review process for these new programs with MCU and will, in keeping with 
present practice, continue to flag any new PEQAB applications to OCAV.  

• HEQCO has released a report finding little evidence of cost savings of three-year 
degree program delivery at the college level (compared to four-year 
baccalaureate degrees at universities). 

2022 Budget 
• On April 28, Ontario’s Finance Minister Peter Bethlenfalvy delivered the 

provincial government’s 2022 Ontario Budget. “Ontario’s Plan to Build” reflects 
the government’s plan for “better jobs and bigger paycheques, building more 
highways and hospitals, and keeping costs down for Ontario families while 
keeping our economy open and strong.” 

• The budget will not pass but rather serve as a basis for Ford’s election platform. 
The government has committed to proceeding with this budget if elected. 
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• The Budget is built around five pillars outlined below with the overall goal of 
supporting the government’s efforts in “Rebuilding Ontario’s Economy.”   

o Rebuilding Ontario’s Economy: The government has a plan that will 
help bring better jobs across the province as critical minerals in the North 
help drive battery and hybrid electric vehicle manufacturing in Ontario.  

o Working for Workers: The government has a plan for making Ontario’s 
workers among the most highly skilled and best supported in the world. 
The government is working for workers to support better jobs and bigger 
paycheques. 

o Building Highways and Key Infrastructure: The government has a plan 
to get shovels in the ground for more highways, transit and key 
infrastructure to fight gridlock, boost the economy and create jobs. 

o Keeping Costs Down: The government has a plan to help keep costs 
down by increasing the housing supply, making it less expensive to drive 
or take transit, and providing relief on everyday expenses from child care 
costs to taxes. 

o A Plan to Stay Open: The government has a plan to build the health care 
workforce, shore up domestic production of critical supplies, and build 
more hospitals and long-term care homes. These measures will expand 
the capacity of the health care system and ensure the people of Ontario 
can access care when and where they need it. 

• Postsecondary announcements (note that no further details are available and 
that COU is working with the Ministry to obtain clarity): 

o MCU Budget: Postsecondary education sector expenses are projected to 
increase from $10 billion in 2021-22 to $11.4 billion in 2024-25. The 
medium-term expense outlook for the sector shows increases in funding 
levels for 2022-23 and 2023-24.   

o Research Investments: The Budget announced $55 million over three 
years to invest more in research and innovation to support productivity, 
economic growth, and address current and future pandemic 
preparedness, including additional funding to support Phase 1 of the 
Biosciences Research Infrastructure Fund. 

§ The budget also included an announced investment of $2 million in 
2022–23 and $3 million in 2023–24 to create a Critical Minerals 
Innovation Fund to support the mining industry, academia, startups 
and research and development firms to find innovative solutions for 
extraction and processing of critical minerals. 

o Health Care: The previously-announced $41.4 million to support clinical 
education for nurses will be for three years, for a total of $124.2 million 
starting in 2022–23 to modernize clinical education for nurses. This 
commitment of two additional years of funding is new in Budget 2022. The 
Budget included items previously announced including: 
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§ Making it easier for foreign-credentialled health workers to begin 
practicing in Ontario by reducing barriers to registering with and 
being recognized by health regulatory colleges. 

§ Investing $142 million to launch the new “Learn and Stay” grant to 
encourage workers to remain in underserved communities. 

§ Investing $42.5 million over two years beginning 2023-24 to support 
the expansion of undergraduate and postgraduate medical 
education training in the province. 

o Tuition Framework: The Budget re-announced the tuition freeze for 
2022-23, originally announced in March 2022, for domestic students 
residents of Ontario. The tuition framework contains an allowable five per 
cent increase to tuition for domestic out-of-province students. 

o Facilities Renewal: There were no new announcements. The Budget 
reiterated previous government commitments of $1.3 billion, announced in 
Budget 2020, over ten years to help “modernize classrooms by upgrading 
technology, carrying out critical repairs and improving environmental 
sustainability.” This includes the confirmed $135 million in capital 
investments in 2022-23: $125.2 million for the Facilities Renewal Program 
(FRP) and $10 million for the Training Equipment and Renewal Fund 
(TERF). 

o Intellectual Property: The budget re-announced the creation of 
Intellectual Property Ontario, which is being supported by an investment of 
approximately $58 million over three years. 

International 
• On April 29, Executive Heads endorsed the creation of a COU cross-functional 

working group on international education. The mandate of the group will be to 
conduct research, review key issues, and develop policy and advocacy options around 
the quality, supports, and outcomes of international education in Ontario for member 
input and review. The group would report to OCAV, who will in turn bring initiatives 
forward to Executive Heads. 

• The group will be made up of COU affiliate representatives, including OCAV, VPs 
International, OCGS, OCSA, OURA, CUPA, GRO and OUPAC. 

COVID-19 & Mandatory Vaccination Policies 
• COU’s COVID-19 Reference Group has been active for the past 18 months 

addressing operational, academic, advocacy, legal and other sector issues 
related to COVID. The group had its last meeting in April and will shift into a 
smaller cross-functional COVID Advisory Group to advise Executive Heads, COU 
and government with respect to any issues that arise related to COVID-19 on an 
ad hoc basis.  

Teacher Spaces Advocacy 
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• The government has announced that it will be funding expansion of Wilfrid 
Laurier University's Bachelor of Education program at its Brantford campus (60 
students this year, and another 60 in 2023-2024). MCU has said it continues to 
examine the broader issue of teacher supply and enrolment caps.  

 

Resources on Decolonizing the Academy 

Selected by Cecilia Brain (Senior Policy & Data Analyst at COU) 
 

•       Candace Brunette-Debassige, Questioning colonialism in university 
administration, University Affairs, January 11, 2022. 

•       Stryker Calvez, University of Saskatchewan, Indigenizing Academia, 2022. 
•       CAUT Policy Statement, Indigenizing the Academy, Approved by the CAUT 

Council, November 2016. Editorial revision, October 2021. 
•       CAUT, Indigenization of Academy: A Checklist, June 2021. 
•       Sheila Côte-Meek, Taima Moeke-Pickering (Eds.), Decolonizing and 

Indigenizing Education in Canada, Toronto, Canadian Scholars, 2020. 
o   Stand-alone chapters on various topics related to indigenization and 

decolonization 
•       Congress Advisory Committee on Equity, Diversity, Inclusion, and 

Decolonization, Igniting Change: Final Report and Recommendations, 
Federation for the Humanities and Social Sciences, March 8, 2021. 
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1

Logics of Indigenous identification
Chris Andersen

(September 23, 2021)

As it stands, university administrators “measure” Indigeneity based primarily on
self-identification. In two instances they often ask for further information – reserved seats and
awards (i.e., scholarships and bursaries) – but generally, self-identification is the major dynamic
of identity making in the academy, as in society more generally.

It might be useful to encourage administrators to think about the issue of Indigenous
identification in terms of two dynamics and two “moves” (based on this preponderance of
self-identification):

Two Dynamics:

1. non-Indigenous administrators not wanting to be racist (or be accused of being racist) for
challenging someone’s claim to Indigeneity;

2. a looming ‘white possessiveness’ (Moreton-Robinson 2016) that encourages
non-Indigenous/white people with various distances of Indigenous ancestry to make claims to
Indigeneity despite their lack of lived experience or ongoing connection to an Indigenous
collective or collectives.

Changing the conversational “pitch” at universities through two “moves”:

1. moving from genealogy to kinship;

● Métis historian Brenda Macdougall (2013) differentiates between genealogical and
kinship focused studies in terms of the former’s focus on establishing links between
people living today and ancestors who have passed, while kinship studies were meant to
gain insight into Indigenous worldviews through an examination of their family (and
other) relationships. While genealogy requires no ongoing relationships, kinship does. As
such, it is important for us to think about identity claims in terms of kinship dynamics.

2. moving from self-identification to citizenship;

● Self-identification is a hallmark of genealogical logics – it operates as a form of “inert”
kinship, since it requires no ongoing relationships with living collectives but rather, needs
only the urge to self-identify (a primary marker of white possessiveness). Citizenship,
conversely, not only requires a link to an on-going collective, but it respects their
decision-making processes regarding who belongs and who does not. Self-identification
is about who I claim to be; a requirement of citizenship is about who claims me.
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Academic Colleagues 
Presentation
Reference Group on Aboriginal Education (RGAE)
Council of Ontario Universities (COU)
May 11, 2022
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Presentation Overview

´ RGAE Historical Context
´ Current Mandate
´ Membership
´ Current Priorities 
´ Open Discussion
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RGAE Historical Context
´ With the goal of improving access and outcomes for Indigenous 

students at Ontario universities, COU established the Reference 
Group on Aboriginal Education in 2009. 

´ The Reference Group on Aboriginal Education grew out of the 
recognition that a forum is an effective medium to encourage 
communication and collaboration on Indigenous education 
initiatives and support programming for Indigenous students among 
Ontario Universities. 

´ The Reference Group acts as a focal point for dialogue with 
government and other stakeholders on issues relate to Indigenous 
education and serves as a place for discussion on issues of common 
interest across the Ontario university sector.

´ Indigenous Student Success Fund provide some funding for 
universities
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Current Mandate
´ RGAE is working to ensure the development and sustainment of 

Indigenization related-activities across Ontario universities. With the 
goal of improving access and outcomes for Indigenous students at 
Ontario universities, the Reference Group will provide a circle for: 

1. Discussion of issues of common interest across the Ontario university 
sector; 
2. Common policy development; and 
3. Dialogue with and response to government, as well as other 
stakeholders
´ The Reference Group provides updates to the Council of Senior 

Administrative Officers (CSAO), the Ontario Council of Academic 
Vice-Presidents (OCAV), Ontario Council on Student Affairs (OCSA) 
and Executive Heads as required.
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Membership

´ To ensure the group has strong and consistent leadership, the 
Reference Group has an Executive Committee, which includes 
representatives from the general membership.  

´ Each of the publicly assisted universities of Ontario, and the Royal 
Military College of Canada, are eligible to nominate a maximum of 
two representatives for general membership on the Reference 
Group.
´ Representatives are senior Indigenous staff, a faculty member, 

and/or student services staff engaged in direct service delivery 
to Indigenous students.

´ Senior, non-Indigenous staff or faculty members engaged in 
direct service delivery to Indigenous students, may be invited to 
join the Reference Group to ensure that Indigenous students are 
also represented in the Reference Group.
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Current Priorities 

´ Self-Identification and Ancestry Verification 
´ Recruitment and Admissions 
´ COVID-19 (University response, vaccines/exemptions and 

student emergency funding)
´ OCAV/RGAE- focusing on Ancestry Verification  (2 members 

of RGAE sit on this committee)
´ Indigenization plans
´ Indigenous Spaces, faculty and student supports
´ Indigenous Student Services
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